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ABSTBACT 

Presented is a competency based teacher education 
(CBTS) program for training and certification of elementary level 
special education teachers which represents the program development 
phase of the Eastern Washington Spet^al Education Consortium. It is 
explained that a student must be int^yieved by a three-man review 
committee to reach each level of certification: preparatory 
level—the level a trainee reaches befo"!^ being allowed to student 
teach; initial level {normally reached otr^he completion, of B^A. 
degree requirements) --allows trainee to tei&h the handicapped; and 
continuing level (equivalent to the fifth pr a graduate 

program) --qualifies the trainee to act as an at^yisor Vith^n the 
training program. Following an introduction in-*Chapter 1 on the 
^program's historical development, advantages o5, a^special education 
C3TE prograiSr a brief program description, and consb^tium by-laws, 
are six chapters covering program management; preparcs>1^.on pr<5gram; 
and the implementation' process in table form for eleme'fi^apy special 
education teachers at the preparatory, initial, and conj^^uing 
levels. Included in the appendixes are program planning sg|,ets for 
each of the three levels of certification, thje— ^st^ated budg[et for 
first year operations, and a copy of "Guidelines and "S<andar3^^f or 
,the Development and Approval of Programs of Preparation Leadin'g^>to 
the Certification of School Professional Personnel". (SB) 



* ' Doeu«^ts acguired l^y ERIC include many informal unpublished . 

* materials not availiabrle from other sources. EBIC mak^s every effort * 
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SASS^^irPASHINGTOII 
SPECIAL EDUCATION CONSORTIUM-^ 
'TRAIIjING AND CERTIFICATION PROGRAM 
FOR 

SPECIAL EDUCATION TEACHERS 
AT THE 
ELEI^IENTAEY LEVEL 



The format of this program is organized to 
fulfill the nine stipulations (a-i) of Section C-2 
of "Standards" as presented in "Guidelines and 
Standards or the Development and Approval of ♦ 
Prog^rams' of Preparation Leading to the Certifica- 
uion of Si^hool Professional Personnel'^ adopted 
by the State Board of Education July 9, 1971 • 
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PREFACE 



The intent of the 'Jl Guidelines has been to encourage the 
tripartite participation of colleges, school 'districts , and 
prcfessional ^eachef associations in planning, preparing, and 
?ertif:ang teachers. Thia^s an excellent :i'dea whose inplemen- 
tation awaits only prober fundis^^^^^^Tripartite coopei'ation has 
occurred in the preparation of this document. 

The full implementation of this plan may await funds 'appro- 
priated for that purpose. Under* the present system of school 
finance, trie full implementation of the procedures explained here 
may be delayed. The approval of this plan by any" of the partici- 
pating organizations commits that organjlzation only to an agreement 

« 

that they approve of the procedures expl'^irted herein and will 

.J . ' • 

participate ojily to that extent allowed by their limited resources. 

Full participation by all members of the consortium may await 

additional funding. Appendix XII contains an estimated budget 

required ^or full implementation duriiig the first year.^ 

For further information, please contact: 
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Dr. Don Hunseiker t - 
Consortium Chairman < ' 
Dept. of Applied i^sych^ogy .* 
Eastern Washington State College »A 
Chehey, Washington 9900^. 1 
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istorical DeveZopjue 



The Easterrv^Washington Special Education Consortium had its 
beginning in /he if all oi"* 1972 as a group of special educators met to 
discuss common problems » Represented vithin this group were: Eastern 
Washinrton State College; a number of Intermedia1?e School Districts; 



a|id sd(hool districts throughout eastern Washington. During that first 
meeting, initial ste^RS were taken to establish communication between 
a state teacher training^.institution and the consiiiier, or those schooI^ 
districts hiritlg their teachers. At that time the 19T1 guidelines for 
the ^e^al?lishment of consortia to design teacher training and certi- 
• fiction programs .'had only recently been pub,lished. Consequently, a . 
/suggestion wa^'made at that meetih^ that the group investigate' the , 
de^irabili^ of becoming a consortium. This was approved and as a/ 
result, sever^ montfejglater the group voted unanimously to become a 
consort iu;3K^for special educ^^pYi under \those state guidelines. This 
move'was' further "prompted by the faS^^that "there was no state .approved 
.procedures for certification for specidl eati<5^tion teachers at that 
time and the group felt a strong need for an apprtayed jjrogram. 
Consequently, a i^ter of intent t^o form a consortiWN^s written to 
OSPI (Appendix IX). Today' s ''coi^ppsitiorr of the Special Education , 
Consortium still reflectsXfche makSrup of that original group. • 
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The Consortium- is ppresently composed of representatives from a 
iL\JiD'ber of school districts located in Intermediate School Districts 101? 



p?^ flnrl mUj thAir prof essloTial organizations and Eastern Wa/hingt^n 



"a M'itt^'n^ a rruinb e r of othgr org a jii7 . atiof^fl ar-e 




epreserited by invitaMon. .These Include other< school districts, 

V . 
Intermediate School Districts 101, 123, 10^^, the Cotmcil for Exceptional 

hilaren, the Washington Association far Retarded Children (a parent 

♦ 

rr;<inization) ^and the representatives from the Special Education Club 

a student ori^anization) at EWSC. Funding was received from tbe 

tate Triple 1 r^rids in 1972-1973, 1973-197^, and I07li-i975 to aid the 

/ * J 

onsortiuin in xhe develODment of- this program. The Eastern WashiTigton 

;pecial Education Consortium is probably the. largest consortium in the 



tate both in numbers. of participants and geographical ^s,ize 
tber organizations as oT January, 1975 are listed below: 
itern Washington State College 
Cheney School District 
Cheney Edttcation Association 
Central Valley School District*""*""----^^ • • • 

Central Vallev Education Association 
Clarksto*n Schpol District • ^- . 

Clarkston Education Association 

f ^ 

^Coeur d'Arene School District, (Idaho) 
)> Grand Coulee Dam School District 



rhe 




Grand CoUlee Dam Education Association 



s. IPI) 101 

1'. • 

% ■"■ ISD 123 



Pullman School '"District • 
Pullman Education Association 



Richland School .DisJ^rict 



- -^ichlaji^ Edu(^^tion Ass^c iation 
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Spokane School District 
•* . * 

Spokane Education' Association: 
Walla Walla^ School District. 
Walla Walla Education Association 

Se^=* Appendix.^ -for lihe'ltist of representatives • 

2/ Advantages of a>^pecial Education CBT?! Program ^ 

T^e competency based teacher educatiofi (CBTE) program for training 
and certif ication^of special education teachers on the elementary- 
level presented here represents the progr,am development phase for the 
Consortium. Its production has resulted from' a long and cooperative 
effort between p:fofessional, school, and l^igher education representatives. 
This program, inteiids that certification in special .educjation be an ' 
endorsemejit on the regular basic teaching certificate, with this program ' 
add^^es^ing itself to a specialist area of specific competencies 

necessary for the. teaching of handicapped children. Although the^e 

• ' • ' ' ^ , . /• • 

skills are felt to be of great value to tea'CherS of non-handicapped 

-V 

children as well, they are viewed here as a specialization in a.<idition 
to regular basic teacher certification. At this stage of development,^ 
this /program describes teaching techniques ^ which wil^ apply across a> 
broad range 'of handicapping co^iditions. . . 

The development and acceptance of this dociAment by^ the cooperating 
prganizations provides a comprehensive plan, for the training and 
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certification of special educJation teachers in the State Of Washingt^^on- 
under the ^71 Guidelines. It. is important to professional organizations 



in providing: a\;tandard by vhich,..,.%liey may judge^ the professional 



knowledge of the 'capabilities of the teachers they hire from the . 
program. -It also provides an excellent guide to college staff in the ' 

r ' * ' . ' , ■ ' 

design and preparation of learning experiences for their students. 

\ . ° - - ■ 

Perhaps the largest benefit of all vil^ acc3:^ue to the; exceptional 
chiid who is taught by ^he teacher prepa'J-ed under this program. '"Hel'e 
the skills are Sequenced and described so that teachers may enter - 
their first classrooms more- fully prepared to handle problems connected 
m.th the instruction of special children. Students who are preparing 



themselvesWor a career i-n special; education > also reap benefits. Th^ ' 
program will provide exacTt^ guidelines as to what is required of them ~ 



to prepare to teach exceptional children. They will have a check lp«St 
by wha,ch they can record their accomplishment's. \They will have • 
evidence of their progress through the program and g^Tffanoe to meet ^ 
their 'needs as problems 4evelop. Upon reaching one level of certlfi- 
cation, teachers arfe direct^ toward the next level and provided a guide ' 
for continued growth thi^oug^St'-'t^hjgir \careers . ^ New teachers entering- 
'the program have immediate feedback to help them plan, for certification. 

Care must be taken at this point not to conclude that the work of . \ 
the consortium is completed. The program 'is designed for implementation 
within^the existing resource$ of Eastern Washington State College as 

*^ ' \ ^. I's , 

nearly as possible. Jt deS^ibes what is .lD^An^'r>wne novc. ^dimaJces 



suggestions /or the^ilclusion of new learning exp6^rieSfres^. It ^pr^qvides" 



fox -a new managemen;^ystem "by giving better guidelines so that thfe 



^program will run more smoothly^ and insulre*^-JDett^r-ipro<^uc^ — W ith u^e , 
addi^tional changes will be installed which will further refinfe the 
process. However,, in the fu^^ure the\£onsortiuin may want to addre^^ 

^self to additional programs > such as tpe profoundly retarded, 
secoiHary special education, the preschool hsindicapped. Special 
Ed-uqationXAdministration, a^nito entirely' new concepts such as 
internships, instructional moduies, etc. We ai:e through; the 



?;inning and can\now look forward to refining, redesigning and 
streamlining, our procbi^ct. 

\ 

3- Brief Description of t'he Prjogram ' , 

" " In brief, the prograjn steos are as follows. When prospective 
teacherV attending Eastern Washintoon State College wish to enter 
the^progt^amv they will declare with T)hfe Registrar special education 
as theik inajor\ Individual students wiM then be assigned an 
advisor wHb is a member of the college staRT involved in the preparati 
of special educa^tibn teachers*. The advisor and the .student will meet 
to review the current state'^of training of the applicant. Together ' 
they will derive a check list of performance objectives whiCrh'the 
applicant must achiBve* at the stated level of performance to meet the 
appropriate level of certification. As the student achieves a given 
performance objecj^ive, the instr\\ctor will sign off that objective 

for' the student *and 'send a record of Jthis^to the program secretary 

i - I • ' ; 

for inclusion in the ' student* s file>. Tn order to reach each level of 

cerjJLfication the student will be interviewed by a three-man review"*^ 
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"X" 



Dinmit'tee composed of a represoritative each from EWSC, a member school 

• • \ ■ . * ' 

distric;^,^ and the professional prganization of a i^iember school district. ^ 



The student* s recoras of his achievement will be compared witn nis 
advancement file! If the train iiig_prQ^ram has been completed to^ that_ 

; / 

level and the student's demealnor, attitud^, etc,,'are judged satis- 



factory , "then he will be recommended for Jme next level of certification, 
Foi'mal entry into the program will be considere,d^o have been made when 



the student achieves the Preparatory Level of Certification or in the 
case of experienced teachers, when they achieve their fixsi^-level of 



certification. 

The levels of 
and i'n this prograjn 





described in the '^71 guidelines 
Preparatory Level, the Initial Level, 



and <the Contiriviing Level. The Preparatory Level is that level of ^ 

!♦ '\ ' ' " y/ 

expertise ia trainee mixst reach befo^re he is considered Qualified to 



student teach. The Preparatory, Certification is awarded ;f or one ^ear 



apd may be renewed. 



1 



The Initial Level of cWtification is awarded^ for 'three years and 



1^ . 



may be renewed for an additioiml .three years. ' This level of training 
must be reached before th^ trainee' can be employed^ as a tea,cher of the 
handicapp6^. Upph reachd^ng this le^l of competency the person would 
normally hav^v completed. requirements T6r a B,A. degree. * \ 



TKe C6ntini:iing fievel of Certification may be considered' eJiuivalent 



V 



to the present fif\h year or to a graduate p^ 



ite GO^npletlor 



signifies that the trainee has an outstanding r 

which may* be used in the"inst>UQtion of the handicapped. ^An ii 
■^thus prepared may aJs'o.act as an advisor within the training program. 
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Te&chefs prepared under this guidelii|^'''.v<5uld -be expected to be 





^ qualified to .teach/the mi! 


.dly and moderately retarded, emotionally 








^ ^ ftlsturbed. and learning/disability ciiildren $ts described under 




» 





won instructional skills which apply across a. brOad spect-rum of 
^ learhing problems rather than emphasizing a feingl^ cat^ory of 
Handicapping conditions • ^ ^ 

h. By-Laws ' , ^ ^ 

One of^he first tasks of the corl^ortim vasr-^e preparation of 
^ ' the By-Lavs ta provide ^j^^nce for the develogjfit^t and governance of 
the consortium. The By-Lavs^ are 'on pages 




BY-LAWS 
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Article I - Name 



Section 1. The name of this org^nizatipn shall be the Eastern 
Washington Special Education Consortium. 
Article II - Authority 

Section 1. The Eastern Washington Special Education Consortium is 
\ authorized under the GUIDELINES AND STANDARDS FOR THE 

7 

DEVELOPMENT Alfl) APPROVAL OF PROGRAMS OF^ PREPARATION 
LEADING TO THE CERTIFICATION OF SCHOOL PROFESSIONAL 
PERSONNEL as adopted by the Washington State Board of 



Membership in the otganizaion shall represent paritfy*^ 



Education July 9%; 1971. 
Article III - Membership 
Section 1. 

of school organizations,*^ colleges and/or universities 

' and professional associati^fe'^ 

Section 2. . School districts, .prof essionarl organizations, or 
• • c 

colleges may be^ ax:cepted into membership upon application 

« "V. o 

and apiJroval by the membership of the consortium at the 
* time of such application. 
Section 3. Any member may withdraw from membership in the consortium 
by notification of that intent presented to' the chairman 
in writing. 

Section 4. Any member may be asked to withdraw from membership in 

* the consortiiim for failure to provide for representation, 

* at two or more consecutive meetings of the consortium 

after due consultation. » ' ^ 



( 



Article IV - Representatation of Membership 



Section 1. 
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Each member of the Eastern Washington Special Education 
Consortium shall appoint one representative and alternate 
empowered to act for it in all consortium activities. 

Section 2. In order to maintain parity in consortium decisions 

> 

according to the 1971 Guidelines, when a consortium vote 
is necessary the various representatives of Professional 
Associations, School District Organizations and the 
college shall caucus with their fellow representatives 
< from like organization to decide upon the vote to be 
cast, ^ ' . ' ' 

Sec Aon 3. ^ Votijig on consortiinn matters will consist of one vote 
representing Prof essional *Associatvion, otie vote repic- 
' ' senting School Distticts X^^d one vote represe^n^in^ the 

college.. 

Article V - Officers of the Consortium '^^"^ 

Section 1. The officers of the Eastern Washington Special Education 
Consortium*shall consist of a chairman, as associate 
chairman, and a recording secretary chos^fi from the^ 
representatives to the consortium by the representatives 
to the consortium^ This will constitute Policy Board 
as described by the 1971 Guidelines. 

The chairman and associate chairman shall be •elected from 
different agencies of the consortium and these offices 
shall normially rotate at each election among the three 
membership agencies . ^. 



Section 2, 
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Section 3 
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Section 4. 



Section 5 



Article VI - 
Section 



Section 2 

Section 3 

Article Vlt • 
Section 

' Section 2 



Section 3 



Article VIII 



Sect 



Each consortitnn officer shall be elected for a term 
of one (1) year or tpitil his successor i-s elected. 
The associate chaiihnan shall normally be elected to serve 
as chairman the following year* • 

Voting for offices will follow tfie procedures described 
undet Article IV, Sections 2 and 3. 
Meetings * 

1. The consortitim shall schedule regular meetings during the 
academic school year and such special meetings as may be 
deemed necessary and valuable by the chairman. 
Th"fe place and time of meeting shall he determined by 
representatives to the consortium* - 
Meetings of the consortium shall be !open to attendance by 
any and all interested persons • 
Committees^ \ , - • \ 

1. Such coiQEmittees as may Ije' deemed advisable may'lfe estab- 
lished to'*:Carry out th^ work of ^t^e consortiiim. 

Committee memlJers (other than chairman) may be appointed 
' • ' ' s ' , • 

from any member or non-^member gro^p or orgknization able 

to make a contribution to the work of the consortiim. 

f " ' ^ ' * ' r ' ' * 

Appointments to committees may b^ either for a given 
term or the cotopletion of a given task 'ks designated 
atf" the time of appointm'ent . ^ . . ' ' 

- Duties of the Consortiuili, ^ ^ • 

* . , "** 

It shall be the duty of the consortium* to: 

1. Develop and administer a program for the preparation and 

certification of Elementary Special Education teachers 



covering areas of the middle to moderately handibapjped. 
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Prioritize additional efforts in program development to 
include, but not limited to, Secondary Special Education 
Teachers, Teachers for the Severely Handicapped, ESA and 
Administrating Certificates at tlie preparatory, initial 
and 'Continuing levels. ^ - ' 

Consortium A.rrangements . 
The consortium shall: 

a. ' File with the Superintendent of Public Instruction 

, a letter of intent to form a consortium 'for the 
preparation of Special Education Personnel. 

b. Specify the arrangements and processes it will use to 
1) Formulate policy; 

.V 2) develop*^ rprogram objectives, elements,**' and 
characteristics; 

\\ 

3) • gain input and involvement of students and 

titizens.in model development; 
^) • implement the program; 

5) administer the program, including monitoring 

candidate progress reporting and recommending 

I- 

* ^ ' certlf-iSation, recGmmending certificate" endorse- 
ments, etc;. 

6) ' conduct annual program review and evlaxxation. 
c* Arrange for and report results of at least one com- 
prehensive outside evaluation during the three to 
five years between peribdic program approv&l by 
the State Board of Eduation*. * ^ 



d. Give evidence of the hqmart^ and inateriaL-3?e^ources 

^. - . * 

needed to conduct, to implement, and to arrange for 

- - - * 4^-.' 1 - - - . - 

; evaluation of the pteparatioa program* 
Development of preparation opportunities and alternatives • 
The consortium shall:. 

a. . Describe the role or roles which are to be assumed 

by the person who is to be granted a specific 

« 

certificate with a particular endorsement. 

b. Describe and state the rationale for the competencies 
(knowledges, attitudes, skills^ etc.) required of 
persons who plan to perform the described roles/ 

c. Describe examples of the kinds of experiences that 
will t>e provided to assist each candidate to develop 
or deiiK)ixstrate the required levels of competencies. 

d* ' Describe the procedures which ensure that each can- 
didate participates in the design of his own program 
and the procedures which enable the .candidate to 
achieve certification at his own rate of" demonstrable 
accomplishments. „^ 

e^ Specify examples of kin^s of evidence that will be 
• used to determine acceptable entry\and exit levels 
of competence of the candid^t^; including, as appro- 
priate, evidence of dompetence when'worklng with 

^" clients. 

f . Describe ex^ftples of prbcedures which will be used 
to provide positive, growth-producing feedback to 
the candidate and to the-^rprogram. 
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. g. Descr^ibe examples of the^ kinds of Experiences and 

resources that will be available to staff development 
personnel, both school and college, to assist them to 
develop necessary competencies and carry out respon- 
sibilities of their roles^ and specify procedures which 
ensure that those who supervise the candidate N prep- 
' aration are competent, 
h. Provide assurances that the program is of high profes- 
sional quality by describing program elements which 
ensure that a candidate will have approprjLate breadth 
and depth of knowledge for his expected role, and 

which allow and encourage the candidate's continued 

/ 

personal and professional development. 
^ i. Describe the procedures and arrangements which ensure 

continuing career development opportunities for 
persons holding initial and continuing certificates, 
icle IX - Duties of the Officers of the Consortitim 

Section 1. ..The chairman shall preside at each meeting of the con- 
sortium except as he shall delegate such responsibility . 
to the associate chairman. 
Section 2. T-he chairman shall, in conjunction with the associate 
- 'chai^an,^ plan the agenda for each consortium meeting. 
Section 3. The chairman shall supply each consortium representative 
W.thr a copy of the proposed agenda at least five (5) days 
. prior to the meeting.. i * \ 



^Section 4. 



The chajirmarij 



liaison betwetenithe Eastern Washington Special Education 



Consortium, o 



Public Instriiction. 



Section 5. 



The associate 



or his reprejsentatiyej^^-shall serve as 



ther consortia and the Sliperintendent of 



chairman shall assuirife the duties of the 



chairman in case of the inability of the^ chairman to 
fulfill his dluties. 
Section 6. The recording! secretary shall keep- an official record 
of all transactions at regular and special meetings of 
th^ consortiuni. 

Section 7. The recording Secretary -shall write an official copy 
of the minutes of all regular and special meetings of 
the consortium and present the same to the chairman for 
duplication and' distribution. 
Arti^cle X - Actions of the Consortium- . * 

Section 1.*^ All actions of the consortium shall be by consensus . 

except in the case of election of officers as provided 
in Article V, Section 5 and those decisions requiring a 
consortium vote. 

Section 2. No action of the consortium shall' be- binding upon any 

member .unless and/or until that action has been approved 
by the representative of that, member. 
Article XI - Continuity of Program. or Programs* 

Section 1. A perso;n entering a program will have the option of 
completing requirements ^or certif icatioon under the 
program selected at the time of entrance into the pro- 
gram or any program in ' effect during the time of his. 
pursuance of certification requitements . • 
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Section 2 



Article XII - Definition of Terms 

V 

Section 1. Consensus ^all be understood to mean feroup solidarity 

/ V 

in sentiment and belief; general agreement of the *repre- 
sentativejs present ♦ 

Cohsorti/iin shall be understood to mean that group of 
agenciell working to develop programs for teacher education 

in acdbrd' with the 1971 GUIDELINES AND STANDARDS. The . 

/ ^ 
consortium shall "consist of not.- less than a triad— one 

/ * ^ » 

or mpre professional organizations, and one or more colleges 
/ 

andi^or universities. z 

A§^ncy shall be understood to mean one (1) or more pro= 
f^ssional organization^; one(l) or more school organizations 
ne (1) or more colleges and/or universities. 
The .representative shall be understood to be that person 
so designated by his ^ember organization to serve as its 
representative to the consortiiim.' 

Academic school year shall 'be understood to mean that 
period of .time during which classroom teachers employed 
by the members of the consortium are ordinarily under 
contract and/or duty. ^ - 

Special meeting shall be understood to mean any meeting 
called at such a time and/or place other than the regular 

meeting whigh sh^l^be designated and scheduled not l^ter 

* » - - . \ 

than one meeting in advance. ' 

A.. 

• * • ^ * i 

Article XIII Parliamentary Procedure | 

Section 1. Robert's Rules of Order shall govern all regular and 

special meetings "of this consortium. 
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» «.Arti<;le*.XIV - Amendme^nts 



Section 1, 



These tf^y-laws^ joay be amende^ by approval of the majority 
of ^ representatives to the consortium/ 



V. 



ERIC 
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/CHAPTER II 



PROGRAM MANAGEMENT • 



V/hi\le the management of tlii^V^^ri' for tbe training and certifi-' 

f - " 

ii'dXion oi' teachers must fit the expet:tancies and capabilities of 
t.'ie conso^tixAin members, efforts mus^^be made to involve the three 
parties of the consortiiom. The college, school districts j and 

professional organizations must assume collective responsibility 

for succtesful functioning of the plan. The Policy Board, 

^ , ' ^--^ 

vUh, i'ts "'Elected chairman will generally oversee the ..operation 

>i ' ' ^ ' . > - ^ ' ' * 

of t|ie program with specific responsibilities fof^e^eh member 

organization. ^ » . . . , ^ , , , 



1, Role' of the Consortiuxn Members' " ^ > 

UiTder the' *71 Guidelines, the consortium is comp6sed of three 
'gene:^al memberships — theSio liege , the school district, and the 
professional organization. This consortium is iinique in that 
many school districts* and many prot'es-sional organizations ms%p 
up those two parts gf thenmembership. The roles defined below / 
* are specific to ±hose or^ganizations and each may decide by 3 ^ 
yes^rly caucus bow those roles will^^be fulfilled. -These a^sigrjmfents 
v 'ai*e macie^wirt^he hope and realization that a' great deal of over- 
lap will^be fqund.^^^^Eich organization .has^^^^^^ responsibi^li 
identified, \but is als^ empowered and encouraged to call on the ; 
. Vs other organizations for assistance. 
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1.1 Role of the College 

1.11 Coordination an(i> management _ ^. , 

Mont of tho trainim^ will take place at consortium a]pproved 

i ^ 

training sites oiT'or near thel campus of EWSG, therefore, 

the college will be^ assigned thevtask' of overall coordination 
• w^*— ' ■ ' . ' , ^ 

and -management of training functior 
. 12 Ceroification forms, records, and recommendations ^ 

' It shall be the responsibility of ' the college, to maintain 
student records "knd-recommendatiCBs pertaining (bo students, 
The certification recomn^endations will, state- that the ^ *^ 
certificate recommended by this consortium is_ a specialist 
endorsement added to the basic teacher certification. j ^ 

Student records' will reflect the progress of the student at " 
all times. Recommendations writierL_f or- the jtudent may be 
kept in his records at the program level and/or at the college 
pla^ment office* according to current practice's. 
1 . 13 Ijistijuction and advising ^ ^ ' 

AlthcWh much instruction may be accomplished ^ in the field 
b;y, nonycollege personijel, the ultimate responsibility for - 
quality.\aid^jffectiveness has been assigned to the college.,/ 
The collQg/may exerqise ''this, responsibility by screening/ 
appointing- and training educators in the field in instructional 

rales.' I'he college will spend the most hours in advisirfg 
• because of the availability of faculty ^d^isors to the students 
but the responsibility is shared with thfe .schools and the 

professionaJ. organizations., ' . ' - 



educa^ on faculty air EWSC. ' The^'a^visor shall have the, 
r'esponsiD^lity/yof advising the^3tudent\ii>^^ademic matters 



\ 




concerning th^ program. However, Vhile thXstudemSl^on"^, 
field expedience assignirents , an kdvisor from tlfeCfield 



with clofee^ proximity to the student irtay* be aJ)pointed by> 
'cons^rtiuil. This Field^ Experience Advisor wr]?! provide 
whatever^ help "che s"cudeni might, need *]fux u bucces^sful 



r 



expe:rience. This advisor will not sub^itute for the^ college 
supervisor in charge of thatr^artic\ilaT experrerlce. 



An additionAi^^vising service is available to th^^- stud&nl: 
>at least once each quarter ftom the^ Progi'am ^Review poniinittee. 
Schpol .DistriQi?, . / 

vThe 'school diV^ricts possess administrative capability which .readily 
qualify *them for a role in record keeping. They may also have staff 
members well trained, in teacher instruction. * 
1.21 Finaricial — fiscal activities* 



The^ Gonsortium^ financial records^ will be maintained by the 
school districts and all funds j^ertaining to the consortium 
will be received and disbursed by/thfem. They will liave a 
financial repoa^'t' avaflable at 'co/isortium meetings. 



1,22 MvLyuxz 



The Gchoo.1 distri,cts may make thteir special education, 
supervisors avaiia'ble to students for^^^vis'ing' 



1.3 Pyofessional Organization^' 
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* . - 1.31 Hiunan Resources . 

/ ' • \\ ' ' '\ ■ ' ' 

The , professional orijanizations strongest qharacteristics 



are Iheir human resources. The orgainizations may supply ^ 
assistance in^advising of^stud,ents and instruction under 

. th0 tutorship of the college. 
^ Program Review 




' ^ Th^professional organizations may monitor, the ^^ality of 
. the progr^nu. They will see that the en& product is oi^ the 
excellence deifito^^^^^sjc^^he teaching profession. - ^. 

l.h The Consortium ' * ^- ^ 

I. « . 

^ome roles must be shared by all,. 
l.^J^Program Planning ' - ^ 

The present document represents a beginning rather than an 
\ end. The consortium must set^futxire goals for improving, 
enlarging, and chariging the program to ensxire that the 
quality of training experiences are the best possible. They 
must plan to. include new- concepts ^and technology as these 
' are developed and organize new training programs to meet 
the needs of State and national special education, programs. 
l.k2 Human Resoxirces ' * ^ \ ' --^^ 

The program finally breaks Sown into people, iluman resources 
available to^ the consortium are almost unlimited in talent, 
training, and desire*/ The interplay' of these resoxirces is 
' what will make this prograrrj a success. All ^hare that^ 
responsibility.'^ • ' . ' 
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CdrTsortium Committees ' 

Mtich of t}je work of the consorti/um will "be done tfirough*^ 
committees. with representation/on each committee from each 
leg of the triad composing' tl^e consortium. /The' committees 
utilized by the consortium vill include the Policy^oard,^ 
Pi^Qgram Commit-b§q, ^ReVie^^ Committee /"an^ ^ask For,ces. -The 



Policy- Bo^ird will be composed ofJAte Consortium Chairman, * ♦ 
"an associate chailrman,' and a ^irecording secretary Thes^ 
offi/Cers will. .be elected annually as expleirned under 
'Article -V o'f the By-Laws. The Policy Board will: 

a. Wprk together to* meet .all requirements of tlje'^'^19Tl 
; * r ^ ' ' ' 
Guidelines^.' . 

b. Establish policies' governing consortium activities..^. 

' ■ ' -: - •. - 

c. Administer poli5/es and |)rocedures. - - . ' ' 

d. Del^gatGjr^ponsibilities for implementation of 
progr^ams . ' . . • 

The Program. Coimnittee will be appointed by the- .Policy 
Board and approved by , the general consortium membership. 
Their function will include the'* general coordinsltion of 

the training and certification program and to; assist in 

' ' ' . / ' ^ ' . 

the pi:eparation of new programs as assigned by the Policy 

' . ^ *■ * • 

Board. * ' ,y . 7 ^ - 

The Review Committei^ will be appoi^nted by the Policy Board 
for the purpose of r'^viewing-daMidates^ applying for ^ 
ppyti f 1 f>n±,i on* Each committee* will' ^consist of three persons 
representing 'the triad of consorti\n members. They will , 
^meet each q^Uarter. The^laumber of^.coiitanittee's will approximate 



one fourth of the number of students 'to be interviewed. 
The Review Committee will evaluate the application, 
interview the applicant, recommend certificatidn where 
"warranted, and assist in outlining training programs 
for applicants when Appropriate. 

If -the consortium decides to undertake a given task, • 
such, as program evaluation, program addition, *or program 
change; a 'lask Force may be appointed by the Policy Boara 
for that p^arpose. Upon completion of its' charge, the 
Task Force will report to the consortium, thereafter 
being discharged. 
Arrangement for Reciprocity . . : 

Reciprocal arrangements, according to the '71 , Guidelines, are - > 
necessaiv between teacher preparation programs to insxire opportunities 
for mobility ,,^<5ontinued career development and appropriate certifi- 
cation for in-stale* and out-of-state personnel. 
In-state Candidates 

The special education teacher training institutions within this 
state have a history, s^f close cooperation. There is a ^gi*eat deal 
in connnon between these programs and reciprocity between them 
should pose no .problem. 

Those individu^s'. who '^are" in certification programs in special 
educatioii and fin<i it necessary to change gec^^aphical areas or * 
wish to cbaoge from one approved special education consortiimi 
within the'^State of Washin^qn to this one will be admitted to 
the certification procedure appropriate to the certificate he/she 
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currently nolds. That is, holders of the . Preparatory Certificate 
will be admitted to the program at the level seeking initial 
certification. * ^ 

The experienced regxxlar cless teacher will enter this urogram 
according to thejprocedures outlined under Chapter III, No. 
Individualization of Program. 
Out-of-state Candidates 

students transferring from Special Education teacher training 
institutions outside of the State of ^shingt.on who wish to 
■enter this program must, follow the guidelines for entering 
Eastern Washington^ State Co He ge^^ One e^-acp ept ed as a student - 
at SWSC and having been processed through the Admissions Office 
and having* declared Special Education as his/her major, the - 
student will be assigned an advisor. The transfer student and 
advisor will then follow the steps as outlined for transfer 
students under Chapter III, No. 5, individualizatS^on of ProgramT 

Out-of-state candidates for' -teaching positions in special 

education will be issued a temporary . speciali education teaching . 

certificate upon proof thSlr^hey graduated from a special 

education teacher training program at'a four' year teacher training 

> * * * ' • 

institution. ' They may tjien apply to the ^ consortium for evaluation 

and approval for' ce2*-1?ific4tion. . Vithin nine months they must 

appear before a Program* JRev^^ew Committee to present their 

credentials* The committee will repommfend the proper certificate 

level, said if the candidate wishes, to outline a program of 

preparation for the next I6yel of certification. 



Experienced Special Bducaoion Teac&ers - ^ ' ^ 

Prior to ttre *Ti Ouidellnes-j there have "been no provisions -vi-thiti 

the State of Washington^ for the certification of speciatl}' education- 

teacher?. The state colleges have provided teacher training ' 

progirams which offered the opportunity to gain an endorsement on 

the re^iar teaching certificate which indicates the individual 

has preparatin". in special education, Kdwever^ tinder the '6l 

luidelin-n, bor.c^ol aosiinistrators have 'had the latitude tx> 

place a teaoner in^any classroom appropriate to elementary or , 

secon^ry certification after one year of experience. The result 

Tlaj ;.t;t^r. M '^l te-^jr.^rs currently placed in special education 

-^lass/..-^ . rave a vide variety of backgrounds rang?.ng from very 

*^tle ].;^u-T:aratior. in special educatlop to those possessing a^ 

.jx^Z3r^ s degree ir. that area. ' ^ ^ 

special 'eciucation ireacher , tiow ^reaching, -vho^shes to invest!- 

-ate certifieaticn under the Eastern Washington Special Education 

Tonscrtiui. may '^ite to the consortium in^care of Eastern 

Washington Ctate Cpllei^e, Cheney, Vfeshington 9900^ to request 
• it- 

evaluation'- the teacher must furnish a. copy of all transcripts, ■ 
•/erified teachinr experience, 'and fifteen dollars to cover the 
csst of evaJuaticn. V/ithiV thirty 'days the teaclier will receive 
an. invitati6n to an intervrev^.with an advisor. Together they 
vili reviev; tne beacher's transcr,ipts and teachinr experience.- 
'^l^-y will prepare a list of those performance objectives, if any, 
viiich need to be met for certification ^.t the Initial or Continuing 
l^veX'. ' " * \ ' ' ' ' 
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The teacher may theji "requ 3st a meeting vith the Review Comittee 
'if he/she" desfres' tO; seelc certification . ^eri the advisor is ' 
satisfi'ea ti^eitt the .teapher m^ets. the ^qualifications for. "certif icatic 
he will reua^ijt <i meeting vi^ ^he Review Committee for the teacher. 
'^The R^V^Pv »\»in;:»Ittee will interview the applicant a<id upon' 
apurovai, will recorrunend certif icat^OT. The Eastern" Washington 
Special- Education Consortium does not wish to, nor does it intend 
to, have the authority to forc£_pract icing special educatiX)n 
teachers in eastern V/ashington to seek certification "under this 
plan. That responsibility lies "with the Statev However," special 
education teachers are invijed to investigate the possibility of 
certify cat ion under the consortium. All fees collected for 
evaluation will^ be forwarded to the financial agent for the 
consortium -and be used in support of consortiiim activities. 
Change'of Membership ^.^.^ ~. - 

It is conceivable that- addi tonal organizations may want to join 
the consortium in the futui-e or that existing consortiiim members 
may want to dissolve their membership. These exingencies are 
covered under Article III of 'the Consdrjtium ^-Laws^ ^' 
Program^ Development . . • ^ 

The '71 Guidelines' a.re explicit -in their call for equal responsi- 
tixity among^ the consort iiim member oHip for program development 
However, it does caution the consortium .that programs should bfe 
developed within existing curriculum structure when possible. The 



learning experiences outlined within this dociiment'ifpr the most 
"^pa2^t are covered by ilhe expLsiing .special education pr'ogrM;at; E^C., 
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^ ^tUxe principal difference between the existing program and the 
•one described here is the responsibility to be played by^ the " 
school^ and professional organizations in the training sequences. 

Some adaitional experiences will hav^ to be added to the programs 
to satisfy the requirements of this plan, but must be done under 
the auspices of- the consortixim. As these experiences are added, 
aid the consortium members fiYid themselves more and more in the 
attitude of cooperation the students will become "our" students 
rather than "their" students. ^ . 

V/ith the implementation of this plan comes the ever increasing* 
responsibility for review of the learning experiences for possible 
change. The continuing charge of the 'consorti\im is to identify 
those learning experiences which best prepare a teacher 'of the 
handicapped 'and emphasize them, while phasing out those learning 
experiences whose contribution towards teacher preparation becomes 
unimportant. * ' . * . ^ 

V/hen a consortium member considers a change desirable / whether it 

is.addingj changing, or ^eO^eting learning experiences, that change 
f- " . ' . » 

may be recommended to the Policy 'Board. If approved, it may" be 
' instituted immediately but must be ratified by the complete 

consortiuin within 6ne year to remain iil effect. ■ ' . 

5. Prof^ram Evalua:tion " . • , , • * ' 

♦'^ 

T'he Offict:; of iiie GuDerintendent of Public ^ Instruction (OSPl) and 
the otate i^oard of Education (SBE) will publish a program /evaluat^i on 

" ' ^' ^' ' ^ ' ;V ' ' \- ..''.T' ^'^'^'^ '''' , 

' ' form to be conroieted annually. The conaorfeiUih viH appoint -an 



internal evaluation team to coii5)lete this annual report. The 
team will consist of members from each component organization of 
the consortium and will submit their report to' the Policy Board. 

^ 

After reviewing the report, the Policy' Board will submit it to 
the complete consolrtium for their information and then forward 
the report to the State. T 

Additional evaluation procedures are described tinder Chapter III, 
No. 9, Quality Controls. 



CHAPTER III. - 
PREPARATION PROGRAtd 

1. . Rationale ' . - ' 

Historically, the preparation of teachers has been left to college 
and universities with some requirements e,stablished by the state. In 
this type of arrangement, teachers had very little if anything to say 
about their training programs and school districts were left to fiiid 
teachers where ever they could, hoping that they possessed at least 
some of the skills the district desired. While student teaching was 
used -as a means for field experience, the student teachers were many 
times viewed' as /intruders or at best, observers with the school, but 
not really part of the school* s responsibility. When a teacher was 
hired there was no method of insuring the school district which 
ccmpetencies that individual possessed outside of a list of classes 
taJcen by the individual. 

Under.' "che consoi:tium arrangement several advantages accrue to 
the teach.er, school district, and training institution. All of these 
advantages eventually prove to be of benefit to children. Some of the 
results of a consort?.Tam planned aiid operated teacher^reparation 
program ar^; ' * ^ 

a. Cooperative planning and training create joint responsibility 
for success of the student and the program. 



^ 

There is more cooperative use of skilled personnel in various 
roles. ' . ' ~ ' . * 

c. Students become "our" students and there is a lessening of 
the "we~they"' attitude. ^ . 

d. Expanded practicum opportunities and improved conditions in 
practicum situations are provided for students., 

e. There is a better understanding of preparation requirements on 
the part of everyone involved. , ' 

f. The school district knows the competencies possessed by the 
teacher applicant . 

The list of advantages of a CBTE program could be extended, however, 
there is one note of caution: Like all things that are improved, it 
will probably cost more. An estimated budget for the first year of 
operation is included as Appendix XII. 

2. Professional Role of the Special Education Teacher, 
Elementary Level 

The role of th^ Special Education teacher .varies a great deal from 
classroom to classroom, category to category, and even from child to 
child. However, in all this variability there is af.thread of consistency, 
if even in the variability itself. The teacher must be prepared both 
emotionally and academically as well as possible to deal with whatever • 
behavior may occxir. XChe role of the special educatix>n teacher then, 
may' be de sc I rUtid " T ?ithin eleven task sta^tements ^s follows: 

Task 1. Recognizes the -niunero^ categories of exc1e|)tionality 

among Jiandicapped^hildr en including the characteristics,' 
prevalence, arid general educational procedxires relevant 
to each. ^ , • , ^ 

• ^ 0 

^ , — 34_. : 
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Task 4. 



Task 5. 



Task 2. Distinguishes the nature, needs, and problems "specif ic 
to tho^e groups' of children she works with. 

i " ■ ' ■ 

/Task 3. Translates learning theory intq educational methodology 

and uses relevant techniques for instructing individual 

and groups of handicapped children. j ' 

Diagnoses learning problems of handicapped* children, 
• > 

obtaining and utilizing summative and formative data 
to communicate the child's skill status to those involved. 
Develops, organizes, and evaluates instructional programs 
^ • for handicapped children. 
Task^ 6. Prescribes, constructs, adapts, modifies, and Q:^luates ^ 

instructional materials for handicapped children. 
Ta^Jc 7. Organizes and manages the classroom for maximum effect 
in the instruction of handicapped children. 
Identifies and coord inatea school and community resources 
appropriate to the needs of handicapp.ed children* 
Task 9. \ Communicates with other appropriate professionals, para- 
Drof essionals, parents, ett. information related to. 
pA)gress and behavior of the child. 
Task 10. Interprets, utilizes ancj participates in educational 
research. ♦ 



Task 




Task 11. Utilizes a^ background in historical, philosophical, and 
social foundations^ol special education in the organi- 

zation and management of a special education program. 

\ 

3. Competencies for Teachers of Exceptional Children, 
' Elementary Level** ^ 

*The following standards for teachers of handicapped children are 

\ 

concerned with basic areas of. knowledge and competencies^ While 



these competencies include tSe traditional paajor categories of 
exceptionality, their primary focus is toward functional definition 
of each particular problem th^ qhild m^y have". This allows the teacher 
to adHust her instructional techniques , to precisely defined academic 

\ehavior rather than the confusing psychological and developmental 
"Niodels ttaditionally used. The program is more concerned with how to- 
teach' needed skills than it is with ways of dealing xd.th medically 
defined ca^goriels. ^ 

Followiflg a?:,e the eleven tasks represented in the role statement 
of the .special educ ^^yx^ teacher . EacTi task -is paired with a 
competency which covers the skills and knowledge neede^ to perform 
the task* The' competencies are designed to cover all three levels 
of certification. To the right of each, competency is a dl^scriptor 

' word or phrase whicli .^encapsulates, the area of reference of that 
particular competency. They are also arranged in order of complexity 
beginning with those dealing ^i.th introductory .information followed by 
those dealkng with higher order in'^troEtional skill's. • 

- . ^ 'X AREA OF 

' ' REFERENCE 

Task 1. Recognizes the numerous categories 

of exceptionality among handicapped 

children"^ including the character- *~ 

istics, prevalence,^ and general educa- 

r tionall procedures, relevant to each.^ 

Competency 1* Knowledge and understanding concern- Intrbductioiv 

ing characteristics, prevalence, to' the field 

' ' ' ^ general education procedure^ and 



;( 



- '/ 
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Task 2, 



Competency 2. 



Competency 3. 



>■ 



AREA OF . 
PREFERENCE- 



resources relevant to appro- , 
priate categories of 
exceptionality and handi- 
capped children generally. 

■ ■ - \ - 

Distinguishes theNaature, nieeds, 
and problems specific to those 
groups of children she works 
with. , 
Knowledge and understanding 
of the nature, needs, and 



problems of .specific groups of 
handi^pped children. 
Translates learning theory into- 
educatioi^al methodology and uses 
relevant" techniques for iAstrua- 
ting individual and groups of 
handicapped children. 
Competency in the systematic use 
of relevant tech niques and 'ap"-=~ — - 
proaches available for teaching- 
individual and groups of handi:£ 
capped children, including the 
translation of learning' behavior 
theory to educational metho^blogy. 



Specific 
areas 



Teaching theorjr 
andjbechniques 
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Task 4. Diagnoses learning problems of 
. handicapped-children,, obtaining^ 



and utilizing summative arid 



Competency 4i 



Task 5, 



.formative data tX> coramunioate the 
child's skill status to those 
■ involved. 

Competency in the use of summatiVe 
and' formative methods ^of meastlring 
and communicating a handicapped 
pupil 's:^s kill "status in the basic 
areas of learning*. ^' , 
Develops, organizes,* and evaluates 

instructional programs for handi- 

.... . , , . 

capped children. 
.Cjompetency 5. Knowledge and competence in the 
• ^ develo^pment , organization, and 
evaluation of instructional 
programs for handicapped children* 
Task 6. Prescribes, constructs, adaj^ts, 
modifies, and evalixated instruc- 
!{ tiondl materiaxs- f or handicapped 

' ' childreil. 
Competency 6» Knowledge and skill^ in the 

constr^uctiop:,- evaluation, V 
adaptation, and modification of 



' ' - AREA OF 

REFERENCE 

instructional materials to the 

curriculum for handicapped- . ^ 

!> 

' * ■* 

children. * *^ 

Task 7. Organizes ,and manages^ the class- 
^ room for maximum effect in the 

instruction of handicapped children. 
Competency '7. Competency in classroom organiza- ^ Teaching 
tion and management — such as Ptac^:ices 
effective individualization of 
l^^rning experiendes, grouping- 
for instruction, management techr 
niques, methods of motivation, ' 
scheduling of activities, writing 
goals and objectives, and' contin- 
uous monitoring of pupil progress. - , 
Task 8. Identifies and 'coordinates .school 

and community resources appropriate 
to the needs of handicapped children.) 
Competency 8. , Pj'of iciency in identifying and ' Other 

^ • coordinating school and community Resources 

resources to provide social, voca- 
tional, academic, » and related ' ' 
learning' experiences for handi- • \ ' 
capped children. 



F 
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AREA OF 
REFERENCE 

Task 9. Communicates with other appropriate 

professionals, para-professionals^, 

parents, etc. informatibn related to , , , 

progress and behavior of the child. 
♦ 

Competeni:v 9. Competency in' communication with' Communication 
^ professionals J para-prof essiorials, 
^parents, and" others relating to 
program prqgress and behavior of the ^ * 

child. 

' T^sk 10. Interpjrets, utilizes and participates — 

in educational research. < 

. Competency 10. Prof iciency* in the interpretation, Research 

utilization of,, and ^participation in 

educational research. 
• • * 

Task 11. Utilizes a background in historical,'*^ 4^'--3r* 

<. " ' > ' 

philosophica^l, ^ and social .foundations ^ 

w ' of special education in the organi- 

/ * ' zation and manageftient of C special 

• , ' education program. " ^ ' * 

Competency 11. Knowledge of t;he historlcs^l, philo-'^ Philosophy 
\ sqphical^ and social foundations v and Management 

. *' of special education and the 

competency^ to supervise the * ^ ^ - 

organization of a special educa- ' ' • 

tion program on eitho?: a classroom/ 



V 



or, school levelj. , 
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4* Performance Obj,ective, Performance<^tandard^ 

Learning Experiences, Setting and Evaluation • 

........ „ - , . . ..^ 

Although the competencies are designed to function at all levels 

of o?rtification, the extefit of ^^ttie^developmentr of the skills described 

by each" competency tpoves from the beginning stages at the preparatory 

level to the* more complex or refined at the continuing level. The 

extent of -the preparation requirements for each competency at each 

level of certification is described by the Performance Objectives. 

The Performance Standard presents the criterion upon which the * ^ 

completion of each Performance^Objeetive is judged. The sources from 

which the information may be obtained areMascribed by the Learning 

Experiences. The Setting suggests where the learning experiences may - 
f • * • 

occur and the^^Ev^luation is the means by which the successful accom- 
plishment of the Performance Standard is judged. It is hoped that new' 
.and innovative components to this program will be added as experience 

permits. The list of Leai^ning. Experiences, Settings, and Evaluation 

« » "* 

described in this- document "toaj found in Appendix VIII* . « ' 

Performance Objectives ;* When considering tjie Ijroad interpretation 
possible *for each competency, it becomes expedient to further describe that 
Qompetency arfd the levels of mastery expected Ilh more measurable terms. . 
the student, as well as his jCnstructor, must understand the task he 
is asked to accomplish and what its limitations are^ Once this 
description is satisfied, the instructor knows what he must instruct 
and the learner kno^^s what he must learn and they j5oth know the 
conditions and criteria that must be met. The first step in this' 
• process of. description is the performance objective* Here the learner 
is told what information he must gain and how he must present it. The 

; M ^ 



performance objectives ascend in complexity as the trainee progxesses 
,thrb.ugh th^ Ifev.fels^of certification. They also change .in tlieir 
requirements as the, student moves from the first competencies which 
speak to an introduction to the field, toward the later competencies 
whicVi address themselves .fa the needs of research and administration. 
The performance objectives fo^* the ^arly competencies- asic lor such 
exercises as listing and describing while the later performance objecr- 
tives ask for demonstrations and behavioral changes. As the program 
is field tested and as new developments occur in special education, 
the performance objectives will undoubtedly Undergo some changes. 
New ones will be added and old ones will Ipse their value and be 
discarded. It is also hoped that students themselves may suggest 

alternate ways to acquire Specific information. This would be 

• * * 

completely acceptable under the conditions of the program. 

P.erJc.ormanc.e .5,tand,ardj :, , ^ce . the leArning . task^has^bee^ described^ 

it is necessary to set a standard by which accomplishment can be judged. 
This is the function of the performance "standard. ?or spme learning 
tasks that involve listing or naming, it is simple to suggest a given 
percentage as adequate performance. .Other performance objectives suggest 
the learner demonstrate a given skill .or ^ write a given progranj. 'These 
activiti^^become much more difficult to evaluate. The performance 
standard may be'simply to "do it to the satisfaction of a competent 
authority. Whatever the standard suggested,, some may prove to be too 
low and others too high so thar adjustment is inevitable. As changes, 
are made, they should be accomplished with an eye single to making the 
experience as meaningful to the $tudent as possible. * 



^ ' L*6arniiig Experiences ! The "'learning experiences desCl^Ibed in 
the program represent the sources of iuformation available -to the 
student, fhis, ag-ain, does not represent an exclusive list -and the c 

trainers should always remain open to suggestions for new source^. A 

' ' ' ' « ' _ " • ^ 

given performance objective may also 'be satisfied in a variety of 
ways suggesting more^ than one possible source. . The leaiming experiences 
listed on the program format include only what is considered the ^ajor 
prossible experiences for each performance objective.^ Others may satisfy 
the need jus^ as well.' , ^ ^ ^ ^ , 

Following is a brief definition of each listed learning experience: 

1. Observation: Such as observing a class or individual , in action^. 
^Behavior counts may or may not result from this observation, but it 
should be for 'a specific stated purpose. ' . 

2. Audio-visual: Ellms, tape, ^VTR^ filmstrips, etc. could be 
^used'™bath f or ^iixiiig and-^presen'ting-dnf ormat-ion>-:r —7 — — — 

3. Lecture: An example Is the college classroom where a single 
individual presents information to others verbally: ^ 

, 4. Texts: Books about givan subjects used to teach given 
information written by autfhorities in the field. ^ . 

5. Journals: Professional journals such as publisTied by CEC, AAM^ 
etc. ' ' • . ' -V * ' 

6. Intetview.: Where a^given authority is interviewed to obtain 
specific information. May be extefided to experien<;ed teachers and 
administrators.,, > . * * " . 

7. Discussion Group*: ' A small^ group of s.tudretits with, a leader 
' apppinted to cover a given area^ bf Ijiformation. • * ^ . 



8- Research: Could cover either a research project conducted 
^ by the s^tudent or a review of relevant resear-ch already accompllshM 
. by others. . « <^ ' 

* 9. Independent, Study: Not a regular class,, but a single 
individual^working on a project conceived By Mmself and /or his 
instructor. ^ • - ' ' 

10. Production; A case of making something/ A' physical creation 
of materials used with or by the handicapped. ' ^ 

^ lip Demons:trate: To show others you can do something by doing it, 
' 12. Practicximf Working with individual or small groups of children 
und^r direct supervision to .gain a specific type of experience. 

13. ^Program Design: Actually designing and writing a specific 
program; Infers a finished product usable by the teacher ^'or someone else. 

14. Field Experience :__A part-time assignment in the field for one 
^ ^^arter. , Ari .^pcample wx)_uld be to_ , spend, two-^ho'urs. per -day -in -a.local - - 

resource room. ^ Entails the use of a cooperating teacher. - 

15. Stu^dent Teaching: The student teaching experience of being 
assigned to a cooperating teacher for one quarter. Can be done for 
more than a single quarter. ^ 

16. Internship: Full-time assignment in the field for one quarter. 
Does not include student t^aching~but usually for additional experience. 
Should include specific i^erformance objectives. • 

, Setting : The eight settings listed here are merely .representations 
of widely varying conditions under whiqh the learning experience may 
occur. \ Each of the ^dividual descriiJtions listed would vary widely in 
practice as the individuals (supervisors, students, anfl^ children). v7ithin 
the settings differ. Information sources named u6der learning expejriences 



CQuld certainly exist in more than one setting. Texts could be 
consulted in classes, seminars and libraries. 'Demonstrations could 
oceur in workshops, clinics, and schools. And Inversely, a seminar 
may require sources from lectures, texts, jotxrnals and observations. 
So almost any combination can be worked out, depending upon the n^eds 
of the s^'ituatioA. Only those ^combinations thought to 'be most appro- 
priate are listed on the format. 

Below are the descriptions of the* various settings listed^. Others 
may be added as conditions* necessitate. 

, 3-. Class: This would usually refer to a class the candidate is » 
enrolled in. It would probably be at, cTr giv.en by, a teacher training 
institution. 

2. Seminar: Small group discussion-type class* Usually has less 

lecture and more student particip'Stion than the regular class. 

i. ♦ 

3. Library-: This, is where most of the searches of^ the literature 
would be conducted. When seeking information from authorities in the 
field', o^e would go to the library. - ' ^ 
^.-*0^<4T'n'o/i:kshops : A class presented under the auspices of the teacher 
training institution which is usually designed .;to teach and give practice 
in a skill or group of skills* 

5. ClinicT^A physical location where a student may work wlth^' 
individual or small groups .of handioappedyshildren under sup.ervxsi6n. 

'6* Schools: Usually the public schools,, arid could includ-e^'a^ 
variety of locations from resource rooms .to] self-contained rooms to 
program supervision. . " • * 

'7.' Community: Includes other settings within the commurtity such 
as mental health, center , social 'service organizations, parent. grou^)s, etc. 



8^ Institution: Would include state institutions far the 

i>» - 

retarded, group homes, juvenile ha.lls, etc. * 

Evaluation ; As each learning experience progrefi^es^ in^ its own 
setting with specific standards of accomplishment, ichere must be some 
form of measurement appliefl by which judgment may take place. These forms 
of measurement are listed under evaluation • In the evaluation o£ each 
performance objective the final decision for sratisf actory progress must 
ultimately rest upon some competent authority. At the implementation 
of bhis program, those persons regularly assigned by the college as 
instructors and/or supervisors may be assumed to be competent authorities 
in the areas they are assigned. As additional individuals ^re assigned 

instrtictional and/or supervisory rolls within the program, they will 

' ' ' \ ' 

be given competent authority status on a conditional basis after which 

the consortium will have one year to decide whether to awatd the competent 

authority status to the individual. There are many wa^s that the measure- 

ment may take place, but Axi all thes e someone must set the standard 

and make the decision as to whether performance meets the criteria,.- In ' 

the format, '''competent authority" is mentioned under evaluation for each 

perfonnance objective.' In addition, other means of evaluation are 

usually listed as they seem appropriate. 

Following is a description of each evaluation technique listed: 

1. Competent Authority: That person judged c^otnpetent in that 

particiAar field. This could be the person appointed to teach the 

cla^s, someone recognized as pompetent because of his contributions to 

the field of study, or someone agreed upon by the consortium as competent. 

* 2. Written T^st: 'A written tesi, objective or subjective, prepared 

'.by the clas^ instructor orr other competent authority. 
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3. Oral Test: Same as the written test but §iven orally. Must 

' meet -a given, criterion. ' . . , „ 

4. /interview: Simil^ar to /n oral test except it may be conducted 
by a co^ittee'for the purpose of acquiring sp'ecific information. 

5. « Written Paper: , ixhe .term paper or quarter report. Can also 
be done independently of an organized class. 

6. Clinic Reports: A record of the interactions within a clinic 
setting. Could include teaching materials used, behavioral charts, 
parents interview records, /etc. 

7. Review 'Committee.: Similar to the interview except the type of - 
information sought would be more extensive. The Review Committee, for 

, example, would determine a candidate's preparedness for student teaching 
or for receiving a given level of certification. • j 

8. Production: This refers to whether the candidate can produce 
(make) -the. required, materials,^ both physical and written. .. „„ L . 

^ ♦ t 

9. Behavioral Record: May be used to indicate whether a candidate 
can successfully change the behavior of other people. 



10.1 Performance: When a person has to do it, to demonstrate; 

5. Individualization of Program.^ ' 

Under the consortium arrangement, schoo^l d^istricts and professional 
organizations may identify their requirements for trained personnel 
and the colleges translate those requirements into learning experiences so 
that the product is -a cteacher trained to accomplish the job. 

The individual student within this training and certification program 
will be able to-, with help from consortiiim representatives, tailor the 
program to fit the needs of his particular occupational goals and needs of 
the school district. The program is designed to ensure the'succfess of ^ 



the student* With counsel, he will be able to plan for those ^ 
particular experiences which b.est ..satisfy his requirements for a .draining 
program. 

Prospective special education teachers entering the program may be 
generally divided into two groups: undergraduates who enter at the 
beginning of the program, and experienced teachers who enter the prpgram 
at the Initial or Continuing levels. - v; 

A new course will be introduced at the implementation of this program 
to assist undergraduates to understand and plan their program within it. . 
The undergraduates who desire to enter the program may begin work at tjje 
sophomore, junior^^j^sejiior level by declaring with the registrar special 
education as major. At this point, he will be assigned an advisor 
from the spe^al education staff. 

Upon being assigned an advisor, the (Sliudent will arrange to meet 

with him for the purpose of „ program planning. They will jointly review 

the competencies and performance objectives for the desired level of 

certification, and will select those learning .experiences which will. satisfy 

the required performance objectives (PO) . 

' If the student desired to substitute a different learning experience 
' . ^ ' ' ' <1 

than the one outlined, he may submit his request on a "Petition for * 

* ^ » 

Substitution of Experiences" form (see Appendix I). The request is 

V 

forwarded to the Program Review Committee for their decision.' The over- 
^riding consideration for ^proval is whether the request satisfied that 
particular training requirement an<i whether it is 'appropriate to the 
individual" plans or needs of the student. . / 
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As the student progr^ses through his learning eixperienQes* and 
satisfies each, individuii^,, Jie .will.r,ec.elv-e a. "Eerf onnanae Qb j ec tiye ' 
Sign Off Slip" from the instructor in charge of that experience (see 
Appeijdix II). A copy of the "Performance Objective Sign-Off^ Slip" will 
be forVarded by the 'instructor to the Special Education Program secretary 
to ba inserted in the student's file. The secretary will also mark off 
that PO on the student's "Program Planning^ Sheet" as having been- 
completed. (See Appendix V.) • * 

As, a student accomplishes a given Performance Objective, that 
objective is signed off by the person in charge of that experience* This 
would be the inst;ructor in the case of a class or the supervisoj: in thte 
case, of field experience. In addition, the consortium may empower . 
cooperating teachers and school distriQt special education supervisor^ 
to sign off PO's accomplished in the field. 

.When the.s^tudent and his advisor a^ree that he has completed thB\_ . 
PO's for a given level of pertif ieation, they will then request an 
evaluation by the Program Review Committee. The student will complete 
his part of a "Request for Evaluation" form (see Appendix til). The 
advisor will complete the remaining part and forward this along with 
three copies of his"Program Planning Sheet," the student's peirmanent 
file, and a statement attesting to the student's level of preparation 
to the Program Review Committee. " . 

The second^ main category of individuals entering the program will 
be experienced regular classroom teachers. When the ext>erienced teacher 
desires entry into the program he will complete a "Request for Admission" 
form (s"ee Appendix IV) and forward that form with copies of. his transcripts 
to the Special Education Program. Director . The" applicant will then be 
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assigned an advisor. The experienced teapher applicant will meet 
with his advisor for a prelimianry program evaluation, during which the ... 
"Program Planning Sheet" will be completed and initial classwprk advised. 
During the next meeting of the Progr^ Review Committee, final evaluation 
will be completed, an interview with the applicant will be accomplished, 
and' the applicant will, be informed within seven days of acceptance ^ 
with a complete pragram ^of study, or rejection f ronv the program^ 

Many of these teachers will also be working on an M^Ed. degree with . 
a major in Special Education. While the administration of the M,Ed* 
degr^^e will be separate from this certification program, it is ajitici- , 
pa ted that the over^Lap between the two will be very broad Consequently, 
upon approval of the Graduate Studies^ Office and the Del^artment of 
Applied Psychology, .the student should be able to pursue both a graduate 
degree and^ certification at the Continuing level simultane?)usly. 

Once within tha program, the experienced: teacher will follow the. . : 



procedures for advancement as outlined for otlier entering students. All 
students, within, the program, regardless of level, will have constant 
access to his advisor, and the Program Review Committee. The advisor will 
assist the student, upon request, tOi select cl.ass'es, substitute exper- 
iences or evaluations, arrange evaluations by the .Program' iTeview Committee, 
etc.^ The Program Review Committee will maintain responsibility for final 
judgment as to the individual^-s ^Preparation. However, they will undoubtedly 
rely much upon the recommendation of the advisor. Should the student wish 
to appeal any decision by either the advisor or the Program Review 
Committee, this may be done by writing a letter of appeal to the p/ogram 
Review Committee describing the circumstances ^and the stu^d«ftt-^-s^eeds. 



(For further information regarding appea-1 proceduires see Chapter III, 
No* 7', Feedbacks ) - , ' ' * ' . - 

6. Evidence of Entry/'Exit Levels of Competence 

The implementation of this program will be accomplished wi.thin 
an institution which is also in the busiiies3 0f preparing teachers 
for the regular classroom. The program further adopts the philo- 
sophy that teachers in special education should also possess those 
skills or competencies necessary for the b^sic teaching credential 
for the regular classroom. This program assumes^ regular classroom 
prepatation on the part, of its participants. The certification 
referred to by this document for the special education teacher is 
actually an endorsement on the basic teaching credential and ..cannot- 
be issuedgiintil the basic credential is earned. The program for 
teacher preparation for »the regular, classroom remains on the tradi- 
tional level of specific class requirements^. This special education 
program -operates as a specialist area to the traditional program for 
basic teacher^^cettif ication. 
' 'As the regular class preparation program moves into a competency 



based system, those competencies written for the basic certification 

will be adopted as fundamental for this ^pro^ram also. This relatiori- 

ship may be viewed as a basic certification required by all teachers 

with special education as an endorsement attached. For the purpose of 

thi^ document, special education certification and special .education 
♦ 

endorsement may be used synonymously* 




The Sj^^Tai.,Educ3.tiorx. Program may be, siiperinrgibs'ed 
'^upom^the Basic {Teacher Certification Program. 



.f x* 



^The Basiq..Ereme'ntary , 
Teacher Certification 





Special Education 
'llndorsement 
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To be admitted to this special education teacher training program, 
an undergraduate trainee must meet the following: ^ \ . 

a. "Be, enrolled in a b^sio "teacher pre^^^ation projjram* This 

A, 

special education program ts not a complete teacher , training program 
in and of itself JL ' ' . ' 

• b. Declare Special Education as* their major area of ^tudy. 
c. Be recommended by the Review Committee to receive the 

: ' ^ , < 

Preparatory level certification. . ^ 

/ _ , . . 

To remain in the prog'ram the student must maintain satisfactory 

performance within* the major are^. ^ 

Every attempt should be made by faculty and .'consortium members tp 
recruit the vary best of, the stude^nt body and experienced teachers to 
enter the field of Special Education, \fhile the student^ and his advisor 
c^n recommend program content, program changes, "and entry and exibj' the 
final respjjnsibility for the progiram remains with the. Program Review. 
Committee. However, the authority to" Sign students off for the, satis- 
faction of a given Performance Objective sfiall remainNjith the instruc- 
tor of that class or experience. ■ 

The program is designed to be'^i^ldJl^^l:^itBd^nd hopes to provide 
students ample opportunity to test their theory J^^'&jxp^ication .in real 
experiences. ' 

There .are three levels of certification ^identified in-J:he pr'B^t'am..^ 
^format. The teacher trainee must satisfy all performance objectives 
relating to any given. level Before ^certification is granted for tjtait 
level. , In the case of the Initial and Continuing levels; ail'.requ^^^e-f 
ments for loVer^ levels certification must be met; telore ^pp1fo>?;f J 
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' The attainment of one ctertiflcate sh^ll serve. as entry for 
' preparation for the next level certiiioate. The entry level to the • 
preparatory c^tificate ^ill reflect an "open door policy." Anyone 
may work £0 achieve Competencies at any level, but will not be 
ci|n3adeT^.ed' formally within^^^Ke^^^ they have been recoramended 

7 ^ -to OSPI for, at le^st ^he Preparatory level of certification. 

Cohtit^ed professional growth following receipt of the Continuing 
certificate' will pnTpriiy the res'pon^ibility of the individual 
" concerned. Tl|s indivd^ual should be ^rep.^ed to discuss. ^ tentative 
^ U program with his"advisor a^d^'the Review Board. 

.^^ . Hqwever, provisions ^ust also«b*e made to give. strong suppott to the 



certificate ^Ider imjfhil- ^ndea^jfgr To d6 sa*Un4ividually .and- co- 
joi-ntlyi cooperating agencies may sponsor workshops, s^inars, conferences, 
etc. to aid the. specia^list in up-diitlh^ his skills and further f efiriinjg;^^^^^ 

" — ^ 7 ' " "his competencxesT - — ^.^ — 

^ In additipn, continued contatX sttouid b^^^^^ ^ - 

individuals who are products of th4 P*"^8^^:^^*^FH^^^^^ consortium 
area, and with.th^ir supervisors atid^ peerSf . T.h&i^i^^^^^ 
> v!> . .. - ajs to .the adequacy of the^ programs pf preparation and a&- a^Jaburc^^^ 

. . ~" ■ f eedback.-to the specialist. Ideally^ such ind-ividttal^'wtll b^coSe.;" "' •--.Jr 
.'i^;, involved inlcask Force activities,. in;tludittg- viork>(ig^ ".and keview 

^" --«;.^-^^-.,.,.^ Board roKftbet.,s;r.:'|ks>..#long with oppS'lJtj^ni^lfe^^^^^ 

. ■^'cir^ia.enges' in 'such activities as ptpgram deyelopmeat'-a^a^^^ev^^^ijO^^^^^^^ . 
• ' •■■^ -'-v search projects ,^ in-seryie'e ■actlyities, ^tc-T'^itd.4:-f^m^de^ 
V . ' - -"" Sand.; stimulation -^qr.^Qpntinu^^^ V" "■;■ '->"■" . 
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7.. Feedback 

/ , 

When, this program for preparing and certifying -sp pci a1 ^-education 

* 

* teachers becomes operational, a two credit class will be initiated at 
the unde^radu^^te-^:^veV to assist the beginning student to become 
familiar\^ftj>^^e^^ and plan their course of study. 

P^haps the most povjerful and continuous methoi^of feedback 'avail- 
able to the students is hy^nitoring their own c^y of the "Program 
Planning Sheet" (see Appendix V). This shfeet is prepared in conjunction 
with the advisor and spells out those learning experiences necessary to 
satisfy a given level ^of preparation. As the student progresses, the 
requirements are^ signed^ off. Other methods of feedback are the 
responsibility of the student. Instructors may be t:ontacted, field 
supervisor's sKoutd be Communicated with and the student's advisor should 
be consulted often. ^ 

Seminars are one.jway of keeping, in contadt with o^tKer students. _.The _ 
student chapter of the Council for Exceptional Children is another means 
by whioh the student may keep up with new developmen^ts, be in contact with, 
fellow prof esfsionals and gain a professional identity. Throughout all of 
this, the student remains captain of his own progress with the program 

•which he designed providing the necessary direction for success. 

8. Staff Development -.^ ' r ^ 

All faculty, staff, and field personnel involved in the implementation 
of this, program will attend a daylong workshop to familiarize them with the 
program. In addition to'this initial \^orkshopV continued training^ will^l)e 
providejl by tonsorttpm sponsored field workshops for special education^ - 
supervisors and teachers and regular" class teachers.. Further opportunities 
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« \ . 

for professional st>aff development may come .through OSPI from the 

RRC/ALRC;- located in .Eugene Or^gou*. The ?ALRC. has. a ieayy commitment. 

to tocher training in special education. 

Other staff 'development may occur as federal and state funds become 
available. However, staff members are reminded that they have a commit- 
ment for professional growth. 

9. Qiiality Controls' 

Special education is a fast growiTig field with constant influx of 

o 

new knowledge and techniques. The consortium will appoint spec|,al task 
committees for the, development of new concepts in teapher. training. 

Feedback v;ill be sought from program graduates and this information 

\, 

-^11 be used to improve the program. 

i ^ . 

The consortiuin will also provide for a yearly review of the program 
by . Program ^Committee. However, the career teacher withiti the pro*gram 
and those leaving it must make their own commitment to continued scholar- 
ship as a function of their Special education role. 

^^^^ -^-js- - 

10. Career-Long Preparation 

^ " ■ , .... 

Those practicing teachers at the Initial and Continuing levels of 
preparation must be given continuing opportunities, for profeesional 
growth. The consortium^ will work cooperatively with educat^ional agencies 
in the planning and scheduling of a variety of learning experiences to 
provide those opportunities. Throughout the preparation, of teachers, ijt 
should be made clear to them that career-long professional development 
should be a personal goal and a professional responsibility. 
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CHAPTER *IV 

Il^J^LE24ENTATION PROCESS' 
FOR 

MET.'TARY SPECIAL EDUCATION TEACHERS 
AT THE 
PREPAEATORY LEVEL > . 
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Performance ObjectlveT Sign-Off Slip 
Request for Evaluation ^ 
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/ 
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and Approval of Programs of Preparation . 
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■I ' APPEf^DIX I 
-Petition fo r Sub stitution cp^Experiences 
'Name Date 

Performanco Objccti -v^ ^ , Lovei 



Recommended Experience 





Description of Experience you \ 
• * 

* 


visjy^'^o^ubstitute : 








How will evaluation be acconpl 

#- 


ished? 

1 — ^ ~ 



,*How does the substitution fulfill your needs better? 






I Disapproved 



I I Approved 

Disapproved 



<1 ' 



V 



•Chairman 



Date 



Committee 






> 












..Date 1. 


• 







J. 



{.■ 



APPENDIX II \ 



\ 



Perfoimance Objective Sign Off Slip 
Ihis is to certify that ' 




has \s$t the Performance Standard of Performance Gb J ecti ve 
at the Preparatory 1 I level. , 
\ Initial 



Continuing j | 



Instructor 



Date 



Comments : 



ERIC , 



10 or 



: APPENDIX III . ^ 

. " . ■ • . ■ 

Request for Evaluation ~x , 

I,. . ^ , having completedyall 

of the required learning experiences^lfor elementary speci.al education 

certification at. the ^ ^ l_ level, request evaluation. 

by the "Prograin Revie\^ Conmittee. I have .consulted with ray. advisor 
and he agrees that I am<prepared for this evaluation. 



Student 



iAs advisor to this student, , and having conferred vdth him, I agree 
that he is ^prepared for the evaluation Tiequested , above. I feel that 
the following information should be considered by the committee: 



Date 



APPENDIX ly 



^ Reqiiest .for Aiinissioii 

\ ^ Eastern Washington Special- Education"^ Program 



Name' 



Aga, 



•Phone 



Address 



College Graduated From: 



Degree 



Maior 



Date 



Teaching "History 



}ate 
From-To 



Type .of Class 



Grade 



School and Location 



Type of Special. Education position you would like to prepare for^ 




Present- Certification' 



Re:ason for obtaining special education certification: 



* P Teas e> contact the schooi^r<iis.t;ricts you have cla£Tve4 experience in and 
ask them .to send- Ijstters verifying tha^^/qoqierience to E.W,S;C^r\ J ' 



o 



APPENOIXW 



• ^ Ppoir^ra Planning Sheet '. 
Elementary Special Education. 



Level: PREPARATORY 



i 

■ i 

P.O. 1 

— 




i 

Class 


Tn8^rtl^^:o^ 


Date 
Started 


^ 

-Date 
Conioletied 


1.01 


• 


• > 






* 


1.02 












1.03 




^ — -*- 




- 


1.-Q4 . 




' 






1.05' 








• 


1.06 






• 




1.07 








• 


2.01. 


* 1 


*• 






2.02 











•3.01 










3.02 










3!03- 










3.04 




• * 






4.01 




— i^l — : 






.4. ,02 




■ ' J 

X \. 






4.03 


* t 


y 


/ J t 


• 


4.04 


r ' ■ 








5.01- 


V,' 






> 


5.02 


< 








5.03 






A 

M 


/ 


5,04 








-^1 .. . X- ■ ■ 




5-. 05 


— ; ^ 
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: . - ■ ■ 

Program Planning Sheet' 
Elj^nfentary Special Education 



Level: INITIAL 



P.O. 


( 

CI3.SS 


^ — — ^ — \ 

1 

Instructor 


Date . 
Started 


Date 
* Completed 


'l.ll 










• 2.11 


% ^ 








" 2.12 




I •> ' ' . 




1 

' - t 1 
■ ; ' i 




2.13^ 




f ' 










' 2.14 










!■ 




S.ll 


A 












- 3.12 




X ^m- . ' ' • • , ' . 




' 1 


1 

i - 
< 




4. 11 




- ^ ^'\' '. 








4.12 


i 




• 
• 






4.13 












4.14 




. . . 


• .* ' '1 

^ :■ ■ 






4.X5 


c 




< 










A 


* s J 


• ;> • V - 


•5.12^- 








■:/■■•■.■• 


■ 5/13 






• . 7 


• / • • • 


-S 5vi.4 








— 


•6.11 










' ■ - "5.12 


• 




''"^ • 




• • • 7.11: 


• 0 ' 




T'l-vJ ^&Jtr^ t^>y3f 


. . 


7". 12 V, 






. ' ''J 


^-^^ — 


•.. ,7.13 








V'' 













^'Program Planning Sheet /continued f 
Level: INITIAL ' / • / 





• 

• / 

Class 

, /. 


/, 1 ■ 

/ ' 

/ Tns true tor 


Date 
Started 


pate 

Cofnnl ptpfl 

v.* v/i(iy ^ c t» 


/ 

7.15 


' r ; 

1 

■ . / ' ■ 


T — 




\ 


' .7.16 








\ 


' 7.17 


' 1 

1 


■ ■ 






. 7.18 


1 

1 ^ • " / 








8-. 11 


/ 

/ ' 
/ . 








9.11 








> 


9.12 


1 

' ' / 








1 10.11 


/ 

/ 








1 

r 11.11 


I 

J 












t 


1 
















Program^ Planning Sheet 
Elementary Special Education 



Level 


: CONTIJIUINC . • ' - 


P.O. 


Class 


T n J2 t*Tn f*OT 

A 


Date ' 


Date 

PoTTinl p t^pH 


1.21 


■ 


■ \ 


• 




2.21 


\ 


• 






2.22- 


V 






• 


3.21 


\ 








3.22 


\ 


/ 






.3.23 


\ 








• 

3.24 










3.25 


rt : 




c 


• 


'3.26 


\ : — 




V 


f 


3.27 


* 






- 


3.28 






- 




3.29 






> 




#.21 






• 




4.22 










4.23 










4.24 








t 


4.25 


^ * r ^ 


7 : 

— ^ 






4.26 










4.27 










4.28 


/ 






■A 


4.29 










5. '21' 











TITG 



Program Plannirtg Shee.t.jcontiniied 
Level; "obNTINUlNG 



5.22 



5.2 



5.24 



5.25 



6.21 



6.22 
6.23 




6.24 



6.2-5 



6.26 



7.21 



7.22' 



y * 







r 




/ / 


> 

• 

Progrtam Planning Street* continued 
Level: .CONTIWJING^ * . * 


\ 




r •U* 


Class 


* Jins cru c cor -/ 


r 

Date 
•Started 


• Date* / 
Completed 


9-. 24 


< * 


V 






'9.25 




'# ' 






10.21 






* 




10.22 










io;23 


■ 








10.24 










11.21 


» , 








11.22 










y..23 








Hr 


■ I, - 

Ci' 1 0 /. 
Hi . 










-11.25- 








- 


'11 .^e 




flu 




< 

> 




• " > 




• 















1 
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APPENDIX 'Vfjj 



I . LEARNING, EXPERIENCES : 



1. Observation 



' 2i Audio-visual - Filni>ttepei VTR; filmstripV etc. 
'3. Lecture , 



•^4. Text;s 

5. Journals 

6. interview ' \* ^ " ' * ' 
1 . Dirs cuss ion Group " 

7 8. Research . . , 

'9. Independent Study -not a regular glass 

' -jf . . . . 

10: Production (Make It) ' 

^ / ' • V ^ ^ ' 

H. Demonstrate (Do 

12. Practicum -.working in cjinip on campuS ftnder direct supervision 
with one child or smal,l gr6up ' , . . 

13. rPTOgtam' "Design/ ^(WrlTe^t) " ^ ^ '^^ ^.^-....;_.„ 

14. Field Experience - part time field assignment foj: one, quarter 

, 15. Student Teaching \^ / ' / \ ♦ 

I&- Internship - full time.* field assignment for one quarjter, not , 
• student ^teaching*. - ^ ^ " * ' ' ' 



II. SETTING: . 

.1., Class ; • 

^ -> ■ * 

2. Seminar, 
* 3. . Li{)rary 

If 

' 4. .Workshop ' 



'5,. '.Clinic 

6. * Schools , 

7. Comm'Snity " 

' 8; Institution / 



ft.'- 

'.6 i 



1 .erJck 



/ 



. Appendix VHP / cont'd 



-ill. EVALUATION; / 

1. Conpetent Authority 

2. Written Test 
3^ Ora;i Test * 

' K 4. Jntervifew 

■•>■ ' ■ 

* 5. Written Pap^r > 



6. Clfnic J^epofts ^ 

Review Committee 
' *■ » ' >\ < 

Production (Make It) 
* . / ' 

9. B^lavioral Record 

(dl Change) 

10. Performance (Do It) ' 



4 1 



v 



. fi: 

I 'u 



V': • 




EASTE«3 




• APPENDIX IX 



ASHING-TON STATE COLVEGE 



/(j Cheney, W-<i^bmgton 



99004 



DEPARTMCNJ Of PSYCHGLQCY 
(50^) 353-2454 SCmI^'3'53-2v;54 /: 



•May \31, *1972 



\ 



on 



kx:/. Wendell C. Ali,cn\ • 

Assii^ta'nt Superintendent; for ^ , ' 

Te*K-hor rJluc^ution cind Certi f i cati on ^ ^ . / , 

Office jbupC'rinton^dcnL of Public «-Ins truction 
Olympian V/ashington " .*v ■ \ - ^ 

^'bear Mr'.. -Allen:'' ' . ' . ' ^' . 

According to the 1071 G uidoUnes and Star^dar ds for the Devel opngnj: 
^nd AjVoirdval of ^^0'^r^cirs2^^t>i^'^jCGD^ to the Ccr tif iqatij 

> of ^School Pxofeseion3]""l\;r 9Q':.ndl, lastern^ l/a^plngton- State College, 
in poUabaration- with^e'^low mentioned school and professional 
orgahizatiqns wishes. to file this Letter of Intent for the formation, 
of e consortium in Spocial E.ducatio'n,, The form of this Letter of 
.Intent follows that of Bulletin No. 80-71, dated August 25, 1971. ^ / 

'A. The official' title of eac|i kgency^inyolved: 

r. Eastern Washington State College;^ 

'\ 2. Spokane School District ?t81 ^ . , ^ . 

3. Spokane Education- Association 

• V. • ' • 

B. ' frames,. .titles, and addres.ses of agency representatives: ^ 

^ ^Don y^unsaker, Assistant Professor/, Department of Psychology^ 

^isc, Cheney V Washington -99004.,. - ^ . ' ^ ^ > 

Bpb Hosely, Director of Special EducatJLonr Spokane School , ' . 
■ District' #81, W. 825 Trent Avenue, Spokane, vrashington. 

, Mrs. Muriel tossing > E. 428 (iari^nd Avenue ^Spokane , Washington- 

Asslirance that agency representatives! were. appointed>y the chief 
administration office of respective igenci^s: (See attached letters 

of appointment) . i ' ^ ' . ' . 

, . ' ' ' / \ ^ * 

p. Thel type pf ceirtifi coition for which persons will be prepared: 

" '-This cpnsortium will work toj^rd trainipg and 'certification standards 
for special education tcachnrs and educational staff associ^tSsr af . 



the preparatory,, initial and continuing, levels ... 



Mr. Wendell p. AlJen 
Page 2 / 
May 3lV 1912 

E, The emphasis of the program: 

The program wil 1 ^ e mphasize- specipdr^education in its broad sense 
of including all the ancillary^ervices outside of the regular 
classroom teacher necessa^ to help children 'who are experiencing 
educational difficulty^ t5xcept for speech pathology and the sev^ely 
handicapped such^-^^ie blind and de^. . This does include the ^ 
traditional areas of EMR, TMR, neur^^Cjically handicapped, and 
language learning dis^ibilities atxtoe elementar/ and secondary level. 

F. Reasons this particular groiap of agencies has elected to form a ^ 
«h '\ consortiunr: ' " — ^ 

1. Needs:.. This consortium covfers a gepgraphical area .which 

includes many small school districts which have been ''finan- , - 
cially unable to .support extensive spegial education programs.. 
These same dis tricts , .with others .in Easter?!^ Washington , are r>ow 
face*d w"ith irupiementations of Kousfe Bill 90.' TJiis* makes imp^raj-i 
the caoperatipn of school districts and training^ in$,titutions 'for 
pre-service and ihservice^ prbgram^. .Within- these- coop<?rat^i ye - 
functions there is the i^npliei and very real need to ad&tess.', pur- 
selves to th ^ opt imum training requirements* ?or special 6^^uca|;ioa 
personnel. ^ ' ^ .1: "i^^ 

'T ' / ' "* ' ' -xr" ^ ^ ~ 

. • An additional need fcff* the examination of ti:airiing requirements 

♦ • is the rapid expansion of leaming/ianguage resource 'roomsr*' • 
throughout this area^ This sudden* increase has 0j|p'ated th^* 
. ^demand fpr 'trained -resource room teachers in spite, of the tact 

that no guidelines exist as to how the learnlng/lSnguage resource 
• room, is supposed tbrf unction . \ ^ ' ' , 

•EWSC is the location for the' ^TVssociate Special Education * * 
Instructional Materials Center for Eastern Washington.. This 
Center is currently fun ded by state- mafnaged federal funds and 
is one ^of four in ' theJState . To prevent overlapping services ^5-. 
^ with other centers , the ASEIMC EWSC has been' assigned JJie area 
of Eastern Washington bouncjried by Canada, idaho, Oregon , and 
the Coiumbict River. This, includes ISD's 101, 102, 103, and 104.' 
The objectives of the- ASElHC^ includes both pre-sfervice and in^- ^. 
service training of teachers on the use of special' education 
? ^instructional materials. Because of . the , ensuing training,, 
exercises, this area. has Jiow begun^ to look toward E^'JS^ for^ ^ 
' other areas of special education training,, hence the need for 



a consortium. 



4 



4. 



J-ir. V/endell C, Ailon"* 
Page 3 

May .31>a.972' 



2. ' Resourc'^o: DiC resources av'ailable to the consortium for 

impler.cr tr.^iV rroaram includes the A5ELMC houced at EV7SC; 
the fac'ulcv z,rt>^ stuff in special educatiort^and related areas. * 
at LVJSC, end facilities of the college •.(Human Development Clinic^ 
Counseiif.7 Clir.U/ etc.). The ar,ea included by the Consortium 
represenli a v^ice range of practicum placement possiipilities . 
includir.;: r .:h>] i r ar.^ private schools, rural schools, schools 
in minoritv arofs (Inuians), and state' institutions such as 
Lakolarid '/iliucre. 

3. Historic,^] v'.- i J-ncej This conv^ortium is unique in that the 
group ^;as iriAt.^v.iiy organized to form a Eastefh^^Vashington ^ ^ 
special Qduca'tion ^ove*l6pment council. Its original mission 
was 'to increase coirtri ani cation betv:een the special educatioji 
people in the fiold in Eastern Washihgton and those a^.EWSC,. 
After rxicting together the group decided its objectives could 
best be a^^c^noiir/r.rd by noving into a consortium arrangement. 
The area covered by irtcnsbership in the consprti\:Hn includes the . 
large qco^rapi.i c.a ar^a of -ISO's 101, 102, 103, and 104, Included 
are ^letters of appointment frpm tliese areas. Appointments are 

not compJete as letters from some school 'districts and professional 
associations have not arrived. .These will be added as they are^ 
received. KV.'SC has been recognized as a leading teacher ir^^ining 
' institutiorTTor many years'. and has been developing" pfogfaj^^n' 
.'special education over the past four years. "Other existing^ 
factors which lend themselves to the successful operation of a 
consortium include the ASEIMC as a service organiza^on for Uiis 
area and currently in its fourth year; close .ties with the state 
office of special services, and close communication between ISO's, 
lopal districts and EWSC, EWSC has deceived U.S^ Office funding 
• for 1972-73 for a graduate program in special educatioiT. 

Future -expansion Considerations.: . This <:onsprtium is currently ' 
interested-- in Teacher and ESA preparation for special education* 
Future areas for consideratioQ may incl^ade Special Education , 
Administration and'^areas of severely retarded and multiply handicapped. 
The consortium itself may be expanded to include other interested 
pa,rties "in Eastern Was*hington. ^ . 

Tentative' time lines: These include but may, not' be limited to 
the^oll^v^ing; , ' J , • . 

1.., Receiving all letters of appointment by September 1/ 1972. 

2. Election of Officers: by October ' 1,^ 1972. * . . 

3. Appointment of committees necessary for program developEjent ^ 
■ by October 15, 1972. v ' 

4; , Interium Report, of committees dur:^ng November and December/ 1972 

and' January .^id Eaj|a:uary of '1973. ' . V * * 
5. Final eonsbft;i\im*;^^'lroval of program April, 1973. 
6.. Recjuest^ fof ^ ^t^t^ approval by. May 15, 1973. ; 
- 7-.- ;I-mpl^entaticrv-ta~;begi-n'^ptem^ - ^' — 



.i^3 



Mr-. Wendell C. Allen 
Page 4 

May 31, 1972 



I. Kelp needed from SPI:' Kelp needed froni SPI would include . 

. consultant help when requestVsd/ financial help, and interpretat/ 
; of House. 3j.ll 90 as time for^ts implementation apptoaches. 
» * » • 

Sincerely:^ 



Don Hunsaker 

Assistant Professor of Psychology 
DK:kc * ' ' 
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IMPLEt-fflNTATION OF 1971 GUIDELINES AHD STAHD£RD& 



These guidelines and standards (WAC l80-ftO-70D through I8O-8O-7I4O) may 
be applied after September 1, 1971^ to the preparation and certification 
of teachers in lieu of standards effective July 10 and 28, 1961, (WAC 
180-80-510 through l8p-80-550) and to administrative preparation and 
certification in lieu of .the standards adopted March 1956 (WAC I8Q- 
80-2BO through l80-»80-312) . Educational staff associate preparation 
and ^certification standards adopted Spetember 12, I968 (WAS l80--^h-5lO 
through l80-81i-560) are replaced by these standards and guidelines* 

The State Board of Education adopted a motion to inform all 
* i agencies (colleges and universities, scl{ool organ42ati<ais 
and professional associations) involved in teacher educaticm 
under the 1971 gtiidelines and standards that It is the 
consensus of the State Board that action should be taken. to. 
implement the new standards, promptly; that such agencies are 
-J requested to submit reports concerning their plans to imple- 
ment the standards for consideration tod- 'approval and for* 
coordination vith the , staters plan; and that, these , reports 
-i'are to be submitted within one year 'from tiie effective date ^ 
of ,the '.standards,^ .Septenber 1, 1971. 



PREFACE 

:/ ^ . • ' . ' Loids Bruno ;/ 

^ /J'/ . .* • ' *v' Superint^Adent ojl' 

• . / /' ' * ' Public Instructim 

In^siehooling. the. importance of. thej teachet is s^'dnd only to that of the 
learner. It is .'the teacher^.s funqtton and that, of those^idio aid him to pro- 
vide access' to the bfest possible ^irc\imstanc^6 for learning* In Washington' 
law a "qualified teacher" is required' for ?t .school to be approved; to be 
qualified a teacher must be certifie4-.' It. is crucial, therefore, that state 
guidelines and standards for certification 'encourage and promote the highest 
quality of -preparation Quality in this, context means establishing the best 
circumstances fof*. persons selected fpr/ teacher preparation to become engaged 
and. involved in learning how to tea^l' ' ^ 
— ' ♦,•/.* 
^As the' reader will di8C9vei^', thejg^ l^Tl^^delines and standards are differ- 
ent from traditional state ^standards for preparation and certification. They 
represent, a new approach in which the processes and procedures to be employed 
in determining and developing components of preparatipn programs andj approving 
such programs are set forth as the standards. The guidelines are the result 
of five years of discussion, study and trial programs* Hundreds of persons 
in Washington who are concerned with improving the quality of education for 
children arid youth in public and private schools of the state have been ^ 
involved^ The guidelines and standards emphasise a focus for program dev6lop- 
ment-^-the needs of cHildre.n and youth served by ..our state's public and private 
schools. 

The Washington State Board of .Education has adopted the new guidelines and 
standards as alternate to those >Aiich have been in effect since I96I. Under 
the' 1961 standards many desiralJle objectives in this vital area of education 
have been and are being achieved. 'We believe ttiat the- approach encouraged 
.by the 1971 guidelines -iUll result* in- yet more significant Improvement of 
'teacher, administrator, and puppo'rt personnel preparation. The 1971 guide- 
lines call for a more effective utilization of the resources of all persons ' 
and groups, who are or should be participants in this Important effort. 

The new guiaelines and standards provide a process,' a rational aafidopen system 
if .you will, for constant recognition of new knowledge, for an appropriate use 
of te,chnology, and prderly agreed upon respoxise to the changing educational 
.needs of society and individuals. The implem&tatioji of the guidelines arid 
stanclards should create opportunities for those -being ^^^epared to have more 
personally i^ilfilllAg activities and experiences so that as professionals 
they may provide better school life for learners at all levels* 



mTRODOCTIlOir . , - - 

- " ■ — ' -WendfrB.-<h-"Aa:len- 

. ' _ , Lillian V. Cadjr 

• - - WiHiatn'H. DrtoBmondf 

The basic purpose of St^te Board of Education guidelines and standards for 
preparation lading to <5ertification has alMays b^n to ensure the compe- 
tence, of coBTOO^ school professional personnel. "'^ 

Prior ,to .1919 certification programs, li^ere based on a specif ied^umber of 
courses prescribed by the ^tate, RegiGLations endorsed by the ^tate Board 
of Education in 19U9 established a program approval approach which placed 
respojjsibility upon the polleges and universities for*' the substance of 
preparation programs • School districts were involved in the stucj^nt teach- 
ing experience and shared with the teacher and the institution of higher 
learning the planning of f if th-year^ programs. Revision of the standards in 
1961 "strengthened the academicvpreparation of teachers, necessitated greater 
cooperation between colleges arid school organizations, and fostered more 
flexibility in program planning ♦ - . ^ 

^Study of the current scene and appraisal of trends suggest that Washington 
"can marshal its resources and knowledge to stimulate preparation which is, 
more )=ippropriate to the services which professional personnel shouldf provide 
to today's children. and youth, and that preparation programs should reflect 
and encourage an open-system concept. The ppen-system allows input from a 
variew of sources, does not lock all persc^ns into the Bste mold, and 
encourages difference, variety and. change^' The state is concerned that 
preparation experiences be relevant t-o competence on-the-job, the actual 
world the elementary and secondary school student and to the changing 
needs of. society. 

For Wash:^ton State the 1971 guidelines for program approval and certifica-^ 
tion are a natural, .evolutionaiy step. These guidelines prdvide a framework 
within which trends and changes in society and education which fifaould infJLu- 
ence preparation can be more readily incoaT>orated into .preparation progr^s. 
Th.e 1971 guidelines encourage broad participation, honor the open-system , 
concept, and decentralize responsibility and accountability for preparation* 
and the outcomes of .preparation. ^ ^ ^ , • 

^To further thepe objectives, the guidelines and standards provide for^ 
colleges/imiversities, professional associations and school organizations 
to form consortia to plan and carry on preparation programs. Each of the^ 
three agencies in. a consortium Is to have an equal voice in overall planning 

, policyo formation, assignment of responsibilities, evaluatioh of programs, 
and the hearing of appeals. 

The ^gufdelines and standards establish a framewo^ whereby the objective^of 
preparation are determined; competencies in dul^ject mattjsr specialities^ 
pedagpgy, and personal characteristics, are delineated; and entry and exit- 
level "feompetenb^es f^r each stage of preparation are specified.. It\is^ 
essentiaL that preparation programs include and address* competencies in ^ 
* sub ject matter .ToipKledge as well as in the art and science pf ^ teaching, and 
in gjich huinan dimensions as .interpersonal communication. The* prof essional 
mu^t lbe ^competent. in each of these areas. . He, is basically a decision-maker 



and decisions for improving learning must be based upon the data generated 
from the interplay among these several area^ of competence • 

Several assumptions underlie 'these 1971 guidelinea: (l) the main purpose 
of the school is to help each child achieve self -direction and self-reliance 
in a dynamic and x:hanging society; (2) the adults in a school, by the way 
they wprk and live, establish the intellectual and emotional' climate for 
the school} (3) adults moving into schools as professionals need to experience 
preparation in a manner consistent with the way children ought to be helped 
to learn in school; {h) learning .and growth is a continuing and dynamic . . i 
process; (5) all learners become what they will by the choices they make, the 
actions they take, and the consequences they tftidergo; and (6) learning and ' 
.groxrth best occur under circumstances where persons are respgoted and loved 
and free to be themselves and to become whomever they have the will to be- 
come. ^ . ' ' . ■ ' 

Given these assumptions, t^e guidelines and standards proceed naturally from 
develapmr.nts in» teacher education over the past, twenty- five years ^aftd empha^- 
si::o b*.:n fr/llowing principles: 

ai preparation should be related to performance aid perfcirmance 
related to the objeccives of the prof essional ignd his clients; 

\ . »• 

b. preparation should be individualized and give recognition to 
personal style; 

• preparation programs should be planned and J^elop^d in a . 
^ participatory manner by those aff ^ted; 

d. preparation -iSj-a career-long, cbntiiiiiing process- 



Th^ee types of certificates are provided: ^ " ' 

a • The teacher certificate authoriMS service in the priiaary role of 
teaching/ - - ' , 

b. The administrator certificate authorizes service in the primary 
role of geheral school administration, program administration and>^ 
or supervision. ' ' ^ V 

* * ^ if 

c# -The educational staff .associate certificate authorizes service in 
roles of specialized assistance to the learner, the teacher, the , 
administrator aYid/or the educational program* ^ 

Three levels of certificates are provided for e.ach certificate typej 

a • . The preparatory Certificate authorizes experiences in school or 
school-relatfed settings designed to develop competence at the 
"initial" level of 'certification. This certificate is vaXid for \ 
^'one year and is r^h^rable. , 

b, The^ initial . Qertificate authorizes school service in a particular 
role and'^allows the holder to assume independent resppnsibility 
fof working with children, youth* and adults. This certificate is 
valid for thi?ee years and ds renewabj^e once . . ^ ' 

c. The cpnt^uing certificate authorized schdol service oi»a career 
basis and assumes continued professional develoi»nent . ' 'The con-^ , 

^ tinuing certificate is valid as long as the hblder continues in 

service. ' It is subject tt) renewal only if the holder leaves ^ ^ 
educational service for a period in excpss>of four years. 



TYPES AND LRVBLS OF CERTIFICATES 
~ (Figure,!) ^ 
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Certificate endorsgments- \ * / - ' ^ ^ , • 

Initial , and contdjauing^.cert^^^ will, be endorsed V- 

aevelCs), content area (s), and/or specialiaationCsJ for i4iich"t£e/ 
profdsaional is or has beeii prepared. ' 



Reciprocity 



a. In*state candidates:. 



.1) Holders of initial .certificates s^ll be admitted to programs 
leading to fconiinulng cerbificatioij* * . 



2) Hold^s of provisional certificates or credeijtials awarded \maer 
previously adopted State Board of Education rules Snd reguHtions 
, may be admitted to programs leading to continuing certificaj^on, 

provided/they meet eniy:y level ^requirements.. 



y) HDlders of standard certificates or of valid^teacher certificates , 
issued prior -to I9I49 may be admitted to programs leading to ^ 
initial or continuing certification, ';provided 'they meet entry 
level requiremehts, Vithout jeopardiziSig theiz* prior certifica- 
tion status. , ' ' . ' ' 

\ ^ ^ * . , ^ ' \ ^ ' 

b. Out-of-state candidates; ' . ' / " * . ; " ^ 

Candidates holding out-of-state "certificates er credentials shall ' 
have th? option of applying for certification under eifew these 
13^71 standards 0^ 

t ■ ^ 

1) ^ Graduates of institutions accredited by the National Council for, 
. ' : " Accreditation of Teacher Education, or^graduates of out-of-state 

four-year institutions accredited for teacher edtccation, who hold 
• *t or are eligible for comparable certificates incandther state, 
territory or possession .of the United States, may be granted 
temporary certificates with appropiriate endorsements. 

2) Graduates of accredited cut-of -state institutions ylao do not meet • 
the requirements cited above and who wiW Washington certification; 

; shall be required yto meet requirements established by a consortium- 
of institutions and agencies with appiroved preparsition programs in: 

the state.- - , • ^ . : 

^ 4 % . < ♦ 

3) ' Exfrerienced persons who hold certi'£lca|ies from other states and • ; 
' \ Vhave bee.n 'granted tenqporary certificatesvSiay apply- fpV initial or 

continuing certification to in-state consortiums of *agencie^.;with; 
app;»6ved .programs as soon as they are employed In Washinfetbft* 
( * These ^consortiums shall have procedures which ensure fair §nd 
praftpt assessment 'of the applicant's' qualiftcatibns and^Jtiall, ' 
make appropriate, reconfeendations to the Supe'rin^endeht of "Public 
-^Instruction regarding certification of tAe applicant* 



/ - ' . ' • • . v.'/: "//'V ' .:'V/'" -.V:* 

ttmer the'Bs standards^ preparation prograta^;?it^';*to^be cley^lp^ ftnd^^^J?!^-' 
mJnted by a co^iortim of agetcie?V. Ejifolv'igene^^^ oki; . " ' 

j4presentative(8) and. clarify with 1*?t1^(lihb86): .^aprese^tat^ivjeC^I-^i . 
^uthptity ill ,j^|c ting iii behalf of th^..agen<>|^^,\:'l^e,age^^ %/*;fiDnsor|iium' 
Shall be cqll^iSges and universities^.. schbql?pr^ 
aispciatione in accpr^ance ^dth tl^ie .foilbwih^^^^ 

Professional Associationi '1^'^rof^^ 

the total faculty pt Jb^jfri^ipiqi^i^^- bj^$by^es jm.'a jschqpi prgante'aliiPn 
y'^ -in accordance \wi'th .el^ct^^^^ p^ocadur^? defined to; Ch^apter 28A.72 ROW 
/ " ^ '/(or a cobperative'vgrbuj^' pf ' such/asdbo^^ of s.chopl / // - 

J. * > organizations YiOiyk',^^^ t6. psirtieipatb' in k .boiiBortijim for staff ' 
/ ", .V devfilQ^Jtnent pui5)bses) .ahill.^haye. tbe praf6ssiona3, association respotisi- 
. / , ^ \Bility in a consortium and '^^It 'have iJje respon^ibiiii^y of providing , 
' / opportunity for* input frbm all other spepial^zed and' subject "^matter ^. *V 

/* associations. •* . 

/ School Orgahizationi: Any public or independent school; system or 

* district or cooperative group of such organizations -shall have-^the 
y . school organization responsibility in a consortium. School organiza- , 

/ tions should represent "the interests of. parents, interested citizens, 
/ ■ " school children and youtb, the. local- school board(s) and the school - 

administration, including principals. ! As a consequence,^ individuals 
\. V : * rgpresenttog s^^^^ J^^y?^.?'???!???^ 
... . . „ providing opportuiS i4]P^* for •ffibse^'variousrgr^^^ develoipirig 

. .! , \ and iinplementing personnel preparation policies. : The^ chief administra- 
tor(s) of school organization's) is(4^"e> responsible 'for designating 

. ; the'individual(s) responeiblp for the;:sc)i6ol orgardzationils role xn_^ 

r *• program deyelppm^ht and implementation. *. - . % ' 

: 3^ University/College : Any institution of "^higher learning or cooperative 
' A . grpup of colleges/univeris'tties .whi;ch :has- or deyelbps professional v 
: ^ \ teaqher , education programs .^ail Ka^ei.tKe college/university responsi- 
; biHty in 'a consortium. Corti^unitjf* colleges; (in,' collaboration with , 
four-year institutions) may 'partipipate in preparation. Colleges/ 
. . * ^ Unive)rsities should represent; the; interests of students and of academic, 
^*;r^r^ professional and. adimir^strative, faculty Individuals representing 
^ , [ colleger/universities and Cioniaunlty college^ should reflect the .interests 
f . . and talents of Ikhose Variou? ^gJ^J^PS in program developrjent and fmplemen- 
! ; ' tation.* /Hie phief actainistrator' for professional preiparation and 
\ \ development as designated by the; pollQge^i^ university is 
* j : ; * responsible fpr providing tfie oppprtt^iity for representatives from the 
•; . \ , appropriate departments . or interest groups of the college or university 
' i "tQ carry: out the institution's rple in program . deveiopment and , 
; ' • "^'i ; / implementation.'; • * : , ^ ! . ' / ■. * 
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CONSORTIUM PROGRAMS " / .'.^ ' • ^ . ' . ' 

EreBaVation /for achool/pmessiqnal peraoimel. is subjjbct to, fipproval hy the 
S,tate," Board of Micati'onV , The State Board will approve a program of prepara- 
tion .if it meets' the fQlipVjLng criteria:. ' 



' ^.;:the -consort iujii shall: / " " , , , - . , - 

• a* .Fii6 'with the Superintendent of Public Instruction a letter of 
intent to form a donsorl^ivun folr i)reparation« > 

bt Specify the arrangements and processes it/will us6 to; / v 

' - ■ '■; ^ ' ' / - ' V ' ' ^ 

1) * formulate ^policy J ' - ^ 

2) vdevel9P' program ob^jectiyes^ elements^ and characteristics; 

3) gain input ^nd involvement of; students" and citizens in modal 
development} , ^ ' 

\x) implement ,the program; . ^: . . . ^ - ■ . 

*5) administ;"^r the program,, including monitqring candidate' progress^ ^ 
. reporting and reqon5ii€«iding certification, Tecoraraending.cer,ti-^^ , / 
ficate endo/sements, etcj - / -/ ^ ^ S ' 

6) conduct annttar program- review and evarluatign. ' 

. ^ ' ' ' , . / 

, c. Arrange for and report results of at least one comprehensive outsMe 
^ evaluat^ion during the three to five years between periodic progi'ah 
approval by^ the 'State Board , of Education. / ' 
, ' ^ ^ , \\ ' ^\ . V. 

d# Give e-vidence, that it' has ths human ar^ maberial resources to cph- ^' 
* . duct, tb implement, and to, arrange for evaluation of the preparation 
program. ^ * . - ^"^ ... . 

2 . Development of preparation opportunitiee and alternatives. ' \ ^ 

. , , - * • ^ ^ ■ / ^ ' 

The , consortium shalli ' i, - * . 

*a.?.Despribe the role or roles vdiich are to be assumed by the person who 
4s. to^'fte granted a specific certificate with a particular endo^rsement . 

Describe and state the rationale for the competericies (knoirledges, 
attitudes, 'Skills,,/ etc,«) required, of "persons tAo plan* to perform*- 
the described roies. ^.^ - ^ ' ' ^ . - , ^ 

c. Describe ;e35amples of the kinds of experiences that will be provided 
to assist each candidate develop ,01:* demonstrate the* req,uired Revels 

. - of conjpetencies. » ^^ ^ / ^ • . - ^ . . ' ' ; ; 

d. Describe the ffrocedures which, enlsure that each candidate participates 
In the design of his own prograih and the procedur^es' ^4ch enable the 
candidate to a6hieve.^certification at hi^ own r&te^f demonstrable' /^ 
accomplishments.* - ^ ^ 




e. 'Specify examples of . kinds of evidence that will be used' to 
determine acceptable entry and exit leVels of competence of the 
candidate; including, as appropriate, evidence of competence when^ 
working I'/i th '^clients • ' , . , . ^ / 

f. Describe examples *of procedure.s vAiich will be used to provide 
positive, growthrproducing feedback to the candidate and to the 
program. \ ^ • ' 

g. Describe examples of the kinds of experiences and resources that 
will be available to staff development personnel,' both school and 
college, to assist them to, develop necessary competencies and 
carry out responsibilities of their rples and spe'cify procedures 
which ensure that those who supervise the candidate's preparation 
are competent. ^ 

h. Provide assurances that the program is of high 'professional quality 
by describing program elements which ensure that a candidate will 
have appropriate breadth and depth of knowledge for his expected^ 
role and which allpw apd encourage 'the candidate's, continued 
personal and professional development. 

i. Describe the procedures and arrangements which ensure continuing 
career development opportunities for persons holding initial and 
continuing certificates. ^ * . - 

STATE BOARD OF EDUCATION AND SUPERINTENDENT^ OF PUBLIC iNSTRUCTION 

1, State^ Board of Education . Programs of preparation are subject to ^ 
State Board of Education reView and approval The Sta;te Board of 
Education: " * ^ " 

, a . Applies t^he standards hereinbefore .set forth in WAC 180-80-720 ^ 
in approving programs. 

b. Receives notification from the Superintendent of Public Instruc- 
tion of letters of intent to establish preparation consortiums • 

c. Receives /and acts upon recommendations from the Superintendent of 
Public instruction concerning the review of requests of consortiums 
for pr<l)gram apprpval, 

d. After initial approval, reviews and approves annual progress reports 
and comprehensive outside- evaluations filed by each consortium. 

- e* Reviews and apprpves comprehensive studies of each consortium's 
program(s) on' a three- to five-year schedule. 

2. Superintendent of Public Instruction . > 

„.a. Approval-accreditation function . The Superintendent of Public 
. Instruction: . ^ . , 

' ^ ^ 135 . 




l) Arranges"for on-sit?f visitatioriS to review eaqh consortium's 
programs tor consequent r^cbttiiendaiicaiB to be submitted to " 
the State .Board 'of Education • - ^ - • . / 

'2) -In reviewing programs considers t -> 
(a) published ^progratos arid' deacriptiona made by the agencies . 
within a fconsortiumj - - / ^V^- 

* • (b) reports"o^- visitations to agencies^ of thd consortium ' 
state staff members} ^"^v^ ^ 

(c) annual progress reports submitted by theSfior^rtium aLiid J^. 

the reports of thel.nterim, comprehensiva^f^roi^ 
..(d) reports of special visitations to,,consortipi'wH^ch/m6iy ^ 

arranged; ' 

(e)o. accreditation and approval status of colle^s/tjfei^versities 
and school organizations • 

b. Certification function > . .The -Superintendent of Public Instruction 
issues certificates and makes certificate endorsements upon recom- 
mendation of'a consortium of agencies operating ah approved 
program of preparation* ' . ' ' ^ - ' ' 

c. Improvement-leadership function * The Superintendent of Public 
Instruction: % \ 

1) assists colleges/universities, school organizations and 

I professional associations in program development leading to 

State Board approval; - ^ . ' . 

2) assists or- facilitates fcommuiitcation a^^ collaboration among , 
and between agencies; 

3) arrapgea for advisory committees 'of the State Board, to meet, 
m&ke^site visits, and prepare reports for the State Board of 
Education; _ \ . 

li) selects each .year, one phase of teacher, education or staff 
development for special study anc^ focuses >the attention of 

personnel in consortium^ on, this Ahase* (An example-^f such a. 

phase would W selection of candidate's and entry competencie;?.)' 

5) .re<jue8ta financial resources needed to acliieve preparation and 
- - 9taff development objectives* [j > ' ' ' 

EFFECTIVfc tiATE OP ISSUANCg OF CERTIFICATIB^' '1 - ; . / 

The issuance of teacher, administrator ^nd educatioftal staff associate 
certificates shall be effective^ September 1, 1,971. \ . ; ^ 
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DISCOS^ AHD INTEHPBETATION 



The state is challenged to do more than establish aid maintain mi n ihum, stai\darflfe~ 
for education. To serve the people, state government must be responsive to new . 
situations* and anticipte .©ew deroands and trends, A state pattern of certifica- 
tion should: (1) provide an understandable way of viewing educational wo^k 
assignments; (2) establish acceptable wayS for persons to. advance or change from , 
one role or position to another during the course of his^ career; 'and (3) provide 
a basis for ensuring that people assigned to particular; school roles. are competent 

A. CERTIFICATION- -Although the state system of cert;Lfication should recognize 
diversity and specialization in the nature of services provided for stu^ents^ 
the certification framework itself should be concerned with broad profes- 
sional types and levels. • -.WM 



\ 



1. Types of certificates . Specialized preparation is needed for 3ach area 
of service . .Each area of service also Jjicludes a number of specific 
fields of preparation vdiich, for purposerF of* certification, are' class 
ified as categories. Within each type of certificate tliere may be 
several specialization categories depending upon specific roles 
recognized by the State Board of 'Education , >^ , . 

2, Leyfels of certification . Certificate levels for school professionals 
j:^ognize different levels and degrees of career development. 

The three levels of certification are . applicable to each type of cer- 
tificate. The person will move from level to level as' he demcJnstrates 
^ . that- he - meets-astablished criteria* A -person^achieying.-ContinUihg. 
'Sertif ication will have demonstrated both common' and specialized ^ 
compe^py appropriate to the certificate type and to any. specialized 
endorsement,' . ' ' , • - 

3« Certificate endorsement . Certificate endorsement should be based, upon 
specialized competence. Accordingly, it is expected that personnel 
assignments will be consistent* with certificate endorsements, 

li. Reciprocity ,' Arrangements are necessary to assure mobility, ppportdhity 
for continu6d career development, and appropriate certification to in- 
state ajjd out-c)f-state jJrofessional persoi^el, ^ ' . . 

Many professional personnel holding standard cjertification issued imder 
previously authorized standards may wish to qualify for certificates' 
issued under the 1971 guidelines and standards. Each consortium will 
be responsible for establishing procedureis for such certification, 

because .certificates issued by Wayjhington State under the 1971 guidelines 
and standards will be based on perforroance, it will b^ necerssary for an , 
outrof-state professional wiping certification under .them to be issued 
a "temporary" certificate. The tempojgary* certificate is valid. i^j^e. 
year. Assistance will be pro.videji so that the out-of-state perl^H^kes 
contact with a consortium having an approved preparation progran^t^r;;? 
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B. PREPARATION AGENCIES 



Thbse ^0 baye a. stake in -the nature of professional service should have 
their voices hesird in the developoent of professional preparation and be 
able to influence or help chasge the nature of preparation after programs* 
aire* in operation. 

Participation in a consortium is not iimited to the three agenci.es. defined 
in the standards (cplleges/universities, school organizations^ professional 
associatiQns). The definij^ions serve Hie purpose of ^assigning accountability^ 
for meeibing the specific requirements of the standards and for ensuring the 
systematic management of the various procedures involvSed in developing and 
implementing preparation programs. E^ch of the agencies defined is. required 
to involve other similar agencies or related interest groups in the processes. 
Actually, within the context of the guidelines* and standardSi consortium has 
three meanings: . * • • 

1) For purposes of accountability, a consortium is a formatl partnership ^ 
of one or more colleges or universities, one or mora school orgariiza- 

- tions, and one or more professional associations fuHctioDting through 
representatives :vith a uthdrity to act within paralil^ters for their 
- agencies in carrying out the specific requirements of the guidelines 

^ and standards. • ^ '' • li ' 

\ 

2) For purposes of developing new programs for specific rple or 
discipline categories, the consortium is -a forum of interested 
parties — organized groups -or^ interej5ted individuals — Working- 

^ together to determine toe _fo|m and substance of a preparation program *i 

3; ^For purposes of iuqjlemehting ap adopted program, the consortium is a 
management system of assigned accountability and responsibility for 
'coordinating the implementation of Various aspects of the program., 

Pjrofefegipnai Association . Many associations represent the interests of* 
^prbfessiona:is;. but if the guidelines and standards are to function 
'^effectively, it is jie^esdary for accountability , purposes to identify one 
' ^associ^ti^on. associatijb]ff^.^ould represent a broad spectrum of 

-pi^feg^ionai ^ In many school districts an association 

selected by *|he . total, certificated *^staff according to j)rocedures specified 
in the Trofes'siona'V^jgotiatiOTs law' (Cluipter 26A J2 ACtf) b^s already, 
'been autiiprized to ne'gotiate on' matters of professional concern. In 
private schools and in school organizationis whpjre arrangem^ents hayp not 
been established for , professional negotiations, tj^e professional associa- 
tion tepresenta'tioh will be determined by the total faculty ;pf , the ' ^; 
concerned school ^organization*- ' \, ' ' ' ^ 

Identifying an association selected in aocor^vpe^ witji the Professional 
Negotiations Law,' or one selected in like roaraieV,:as.'a^ accountabl?'"" " 
•professional association under the,<guidelines and* £rfaii(ter^ serves many ^ 
useful .pun?ose ' \. . • V'- 

'..-.a^^^With; the accountability issixe settled by def'initi5n>\all " * 

" *- professional associations.. can direct t^ieir energies toward develr- 
• oping programs as isoon as "Uie -standards go, into effect* 
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b# A^sodia t ions that- negotiate- on in^kti^rs^^^^^ 
. usually have feeilitiQs-ahd "resources for:- reaching'. ^dj^volying ^ .',t:^"'; 
•'/^ the prpf essional staff that could be applied to accortglii^hii^ 
goals of the guidelines and standards.^. 

c# Such associatioirs usually have staff or standing cooDvLttees. that \ , 
.could -assume the responsibilities and the wot-k of coprdinatin'g th3 
j^fforts of ' other j^rofelssional associations in implementing the 
guidelines and standards. ' 

d. Such associations usually have procedures ^d/or arrangements for 
communicating association views with school district organizations 
that could be adapted to' the purposes of cooperative functioning 
under the gup.delines and standards. 

Although all the needed mechanisms for *cobr4inating the multitude of general 
and special interests fopind^in school faculties may not be 'present in 1971, 
partivipation'by practicf% professionals and the coordination of .their ener- 
gies is essential if new^'fcore viable and rele^^mt programs are td'be created. 

The guidelines and standards provide for the coordina^tion o'f staff develop- 
ment professional association concerns through the lofial education association 
or union, or', in c^ses where faculties are not so organized, by representatives 
of the total faculty of the Bchool organization. Should the identity of the', 
local education association change, the. faculty of the total school organiza- 
tion will still be pijesent and will be expected to assume the obliga-qions to 
trainees made by the ^eviously identified' association ,or union. 

The professional ijiterests of administrators in the preparation of admihi-' 
strators, ieachers and specialists are legitimate, sb are the interests of 
teachers "in tfie preparation of teachers, specialist and administrators ^ etc* 
The local education association, or union is whereT these professional interests' 
should be coordinated because a :^iignificant part of. pr^paratio/i will and does 
' occur^at the iocal leva]L and is dependent upon^ the ^energies and talents of 
the professionals working' there, ' ' • " ' 

^The local association should>alue ai;d support the special interests and coq-\ 
cems of competing general local associations* or uniona, of the specialized 
local and" state Associations., and of natioiial and ixitemational associations. 
Decisions based upon narrow parochial interests shoixld be avoided. Ihe. guide- 
lines and standards imply a belief that local associations given the .power to 
influence preparation, will use /sach power to improve professional services to 
clients. Such associations should encourage pluralism and variety within and 
• between programs df pr8paj:^tion for various professional roles. 

- ■' * • - ' 

School organizations will need to invent ways for .parents, other citizens 
and students to beccrae involvjsd in professional staff development. Their 
primary contributions should be in the* definition of needed professional 
services and assistance in the proviaibn of the needed resources for prepara- 
tion and staff development. . - \ 

It is assumed that school organizations in less .populous areas may have to 
coalesce with other school organizations for staff developm^t purposes* 



Jip.^^ei^t^Qeiyed plan fi&r has ^ been creat^i^ 'Coalitions and 
""'^c^sortia' idll grow as institutions^ agencies and orgajw-zations. perceive 
thejaeed^for^bn^^ assuming ij^.ti^ about 

new^elationships. ^ „ - — 



'3>^" tBSlver3itie3 and colleges will continue/to be a major contributor to 

preparation and career/staff deveioprtent. Although college Jnon-professignal 
programs may be legitimately under the control of a college faculty commit- 
tee^ teacher educati^Cprpfessional -preparati^m) has biwtder involvements, 
and hence, needs a broader base for plarming, 5evelofjment and implementa- 
tion . ^ S V . 

Colleges in collaboration with school organizations and professional asso- • 
ciations should develop a variety of options for.studentst some students 
need direct field experiences early — such experiences make academic 
collegiate work meaningful; some students can assimilate .theoretical 
constructs easily and can achieve competence via' later field experiences. 

Colleges. should help students know themselves, understand the social milieu 
in which school function, see alternative and individually suitable styles 
of conduct, and test their self/career perceptions in college and school 
settings. 

PREPARATION PROGRAMS ' 

The following principles should imderlie program development and should ensure 
a more valid relationship between an individual's preparation an5 the profes- 
sional role he will assuit^. / " ^ . 

1. Con^rtium Arrangements * • 

a. Letter of Intent s A group of collaborating agencies desiring to fom . 
a^ consortium and develop a preparation program is to file a letter ofV 
intent' with the Superintendent of PubLic Instruction. The letter of ^ 

* intent will allow > the Stiperintendent of Public Instruction to pzrovide 
assistance to the consortia during the developmental stages and coor- 
dinate efforts and activities- related to Merging programs* , . 

b. Roles ^and lfesponsibilities # Roles and responsibilities of each agency 
in the consortium are to be agreed upon by the consortium. Therefore, 
agency representatives should have authority to act for their agency 
or know the parameters within which they may so act. Agency t'esponsi-. 
bility, accountability and cooperation are discussed in detail in ' 

. c Section B of Appendix A and in Appendix B. ^ - 

o. Program Evaluations > On-going evaluation is essential to determine 
^whether a program is achieving its objectives • Program evaluation 
should be^ a cont'inuinjg prbcesis in- which all participate* 

In add^ion tq^these on^going consortia evaluations, least once 
. ' during -Wie five-year period between State Board, of ^Education ai^proyal : 
actions, the consbrtium will arrange for a comprehe'nsiye evaluation of - 
the^progr&m(s) by a persorf(s) not directly 'involve?! in the consortium " 

: • * 14'0 -. . ' 



or its prograin(s). The 'consortium may agree that program evaluations 
. conducted for puigposes of XQ6i9^^1.<^^..^^ti9rial" accredited 
'criterion* . 

' Results of all evaluations should be helpfxxl to the consortium. in 
program change and development* Evaluation reports will be filed with 
the Superintendent of Public Instruction for State* Board of Education 
reference vjhen reviewing preparation programs for .approval — - ^ 

n. Regotirces of "tile Consortium . The consortium should identify the human 
and material resources available and/or needed to develop and implement 
a program* The consortium should provide evidence that, as appropriate, 
resources will be shared, redeployment of resources can be accomplished, 
and additional resources can be ob^ined* 

A given consortium may have adequate resources to develop and implement 
one phase of a preparation program .(e.g*, preparatory — initial phase,/ 
elementary teacher) and be unable* to develop and implement another phase 
(initial- -continuing phase, elementary teacher)** The consortium may 
•develop and implement that phase for which it has resources if, at the 
same time,' it establishes 'linJcs or arrangements with another consortium(s) 
offering programs lAich cover phases of preparation it can not provide. 

Preparation programs * ' * ^ • " 

a* Roles * Since the objective of preparation is to prepare professionals 
to perform, the- basis for preparation programs (content and experience) 
should be what it is the educator does or ought to cio he is 
' performing his professional role* Role definitions diould include 
consideration of both what is and liiat ought to be. 

^* (Competencies * Compeitencies appropriate to given roles should bQ^des- . 
cribed.and should inclu4e cognitive, affective, and psychomotor 
.experiences related to the educator's performance on the job in a given 
role. There i^ a considerable and growing literature describing compet-* 
encies for teaching* (Fo.r exampi^e, the 10 elementary education models 
funded by the USOE.) The consortium should jstate the assumptions under- 
lying their choice of those particular competencies specified j,n a ^ 
.preparation program. . ' ^ ^ ^ 

c * Learning Experiences and Contexts t Preparation experiences should be 
designed in relation to the individual's assets and jneed^. Componepts 
of preparation programs ^re now too often treated as discrete , unrelated 
knowledges, ^skills, attitudesr-existing for their o^ sake apart from 
individuals* The kind of preparation envisioned requires integration 
and. synthesis of many elements into learning" e:q>eriences that iiQinfot^ce 
the individual ' s strengths and satisfy his -needs * ' . . 

Appropriate contexts for learning and^ resources essential to preparation 
' need to be found or created — sorte on the college campus others in the 
community; others in school situations* \ ' ^ 

d. Individualization *. 1 pervasiv6 idea in these standards is that teacher 
education should be- "ihdividual oriented." .That is, that the instruc- 
" tional resojirces- should bfe provided and "arranged in relation to'the 



\ individual's needs and telents^ . . • 

ihe' kinds', amount and duration o^ preparation experiences of each 
candidate will be an.indivi'duaj^' determination. The major taek of the 

• preparation agencies is to. provide personal encounters with teaching'- 
.leasming situations and provide adequate feedback data, to thfe candi- 
date so»that he can make wise decisions concerning his development. 
Learning is. dlndividua^lj learning- 1<^ teach is aldo Individual* 

Evidence of Entry/Sxit Levels of Competence ^ In order to develop 
learning experiences which are appropriate, to. the individual, deter- 
mii^tions must be made about latere the person is in relation to -know- 
ledges, skills, and attitudes appropriate to his role in education*^ 
Such determinations diould be made Uhen he enters the progra^m, on a 
continuing basis i^ile he is in the program, and when he exits the 
program. The consortium of agencies has responsibility for identify-^ 
ing the levels of competence and designating^ or developing indicators 
I it accejjts as evidence of acceptable entry and exit levelss? • . 

Agencies should be concerned with decrignation of appropriate indicators'. - 
For exan?)le^' the individual's performance on a written test may be tlip 
most appropriate indicator of successful achievement of a knowledge out- 
come. Whereas., the most appropriate indicator of succeasful applica- 
tion of that knowledge is to be found in hi«. interaction with cUeiits. 

> / ■ '"Vv 

t. Feedback . .The mos't important judge of whether a person has ihe cdmpet-r J 
enciea and cmali ties to perform in a prof essional role is the person 
himself. Preparation programs should be so designeki that^t^^ 
is provided witb accurate feedback conc^rrdng IKs per^df^nce. Fee?bacR^ 
'.should be an on-going, constructive process fhroii^. >Moh the' indivi'daal 
' (l)' 'becomeQ aware of his strengths limitations in perfoxrojijite and 
(2) is assisted to enhance his strengths, overcoiiie limitations, afidrf 
develop new c^ipettencies not now possessed. If feedback is to server ^ 
these purposes, it must occur in dynficmic situations with provision for . 

* continuous assessment of performance and for non-threatening assistance 
and support as cna plans for continued development and, learning* - • 

^.g. Staff Development . School organisation persorinel and college faculty 
. may desire .to participate in pre -service 'and in-service p;reparatiqn of 

other professionals i The consortium is responsible for indicating the^ ^ 
^ rcaes«.and .competencies expected of staff development personnel partici- 
, pa ting jln the consort^ium program and tiie e^^riences idii-ch will be,; - ' » 
provided to such personnel, to assist tiiem to perform their ^staff^'develgp- 
5ti^nt liQfl^; Staff developmeat^personnel eiipuld sfrive for the .highest 
levels 6t knowledge and professional competence. . •' ^ • 



h* Quality Control . Professional educators will continue. to depend upon-/ 
personal repertoires of knowledge. It should not be necessary to require 
her^ a^specific amount of academic study or degreeXs);^ the knowledge 
requirements for teachers in today's schodla surdly indicate^.^at -tbei. , 
iniftiai c^tif icate holde.r will haye that amount pf knowledge. lAiah , . , ' 
.i^ili enable him to pursue scholarly^ study. * ^ .-^ ^ ' ^^ 

: " " ■ -vi- ' ■ 1. ■ ■. " ' 
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The career teacher makes a commitment.^ to scholarship as a function 
• ' of his role. Providing the career teacher with the power to acquire . 
superior, levels of knowledge in a special field shoul^d be an iii5)ortant * 
consideration of a quality program^ for continuous career development. 

i-. , Career -long Preparation » We live in a changing society; teaching 
■ ^ * rples^ performance, and competencies will also change. Therefore,- 
I staff development should facilitate profesBional gr^owth and movement. * 

' Persons engaged in the" edup^tion professions shwld require high' 

standards- of performance of themselves, realize the need for contin- • 
uiiing preparation, and be encouraged to assume responsibility for 
'/ their own development. Programs should provide opportunities for 
self-:renewal and px^f.essional development throughout one's car|.er. , \ 
. * . - ' S V 

ROI£S OF STATE BOARD OF' EDUCATION AND SOPERINTENDEWT OF >PITBLIC IHSTRUCTION 

*••'-* . , ' * 

The State liegislature has delegated to the State Board ol Education .respon4i- 
. bility for establishing standards fbr^prbfessional preparation and identifying 
,the types ^f certificates to be isisu^d. ' Any. preparation program leading .to 

certification qif school professional personnel must be reviewed and approved 
' by. the State Board otMu'cation. / _ • 

In. accomplishing its function, the* S.tate Board.. of J^catipn has established 
.^these guidelines and st&hciards requiring the consortium to make' e35)licit the 

processes $nd procedures (cri.teria) en^iloyed to d^tennine consortium arrange- 
^ments, ^identify progra?^ objectives and professional pompetencies, provide 

appropriate praparati^oh e:q>erience, and evaluate program and participant 
.performance. .* * • ^ . - ' * • 

\a?ie Stat% Board Oif^ EdQcatlon. will*" conduct a con?)rehen8ive review of programs 
for approval pwarpose^'each .three^ti) five* years ^and provide! for site visitations, 
aaiii^al reports, a/xd qomprehpn^ 

The Superintei^5?nt of ^Public iistrutStion.iJiJl assist ^the State Board of Educa- 
tidh' achieve program revieW;a&'appr4val resppnsifcililiies. The Su^rintendent 
of hiblic^Listrtiction will fnaintadn 'r0cord:s*?md' ra^^ related to-^certifica; 
tion and endQ|'sembnt^'' consortium* program a and program evaluation 

and.ptogre^s and w^^ serve, as resource to consortium* agencies as they develop 

'ahu. Implement prograiQS. .. Ih6 Superinterndent^ of Public' Instruction and advisory 
cpmmittees will^ provide on-goijig^ review .and evaluation of preparation standards 

.4nd programs li?^'order .that standards .and to the profes- 

siotiBX^ roles ^d tpe needs ,of children and youth in the common schools of 

■^^ashin^ton Sla . ' • . 

i?ny' agency' or 'indJL visual- its(his) rights in relation to preparation 

^nd ce^^tif icald^OT^ these standards , have been abused, should , 

..lib.tify ttie-S^perint^ Public '^Instruction and/or State Board of 

:Eduoatioh,/ ' • *" T * . - 



CONSIDERATICWS IN IMPLBfflNTATION. 




A major consideration in implementing the guidelines and standards will be the 
development of working relationships among theHhrSe'' kinds of agencies forming 
a 'consortium. How can three agencies function together .in developing and iiaple- 
, menting preparation programs? Functioning together will not b,e easy ?or: 



1. 



^Although each agency approaches the situation with a desire' to improve 
the quality of. professional service through^ better programs of prepara- ■ 
,tion, each dgency comes (a) from a context offering different background 
.and experience and giving each a unique perspective of the purpose md 
function of prpparationj (b) with unique access to or control over^ 
resources necessary to make any preparation, program workj and U) with 
unique limitations on the time, energy, and resources it can afford to . 
spend developing and implementing preparation programs. - • • 



2. 



Each agency wili^sist and must be assured that there will be parity 
botji^in the power to influence. decisions and in the* assumption of 
spojisibility for implementing the decisions. 




The 

diffet]|bnt needs • 
is involved 
.levels: 



lines and standards require different kinds of cooperation to satisfy 
ds. Since both the development and the implementation of programs 
the three agencies will have to functiwi together^ on, at least three 



1, Lever one (program deifelopment only): Involves activities leading to 
the development- of program^ 

disciplines*. Here cooperation is basically Informal. The initiative 
to begin may be taken by any agency, but each of the agencies should be 
involved as soon as possible to assure parity at^this levels 

2* Level two (program development and implementation); involves formal 
adoption of policies that affect both the development and the impler 
mentation of programs. Here action must be taken by formal representa- 
tives of each agency which wiU. jsowmit the resources of each agency. 
Representatives must have the authority to act within well defined 
. parameters. It is at* this level that the unique persffectlv^ 
resources, and limitations of each of the agenci^? must be/^uUy 
considered and accommodated as the representatives "Work tward find- 
ing the common ground on*>rtiich policies and procedures can be based. 
- ' . Irs . y ' . 

3. Level three (implementation, only): involved the effective management 
of the resources cJf each* agency in implementing adop^d programs. 
Herd clear delineation of responsibility ^^and accountability for specific 
aspects of the adopted program to each agency is^ essential.^ 



1/ Appendix B* is not a part of regulations. 
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VJhen a letter of intent to form a consortium is filed wkthyChe'Superintendto-^ 
of Publie, Instruct ion, ^it is assurod that at least one* scm)ol. organization 
college' or university, "and c^e professional association ^ve agreed to establish 
a policy board of reppeoentati to act fox; their respe'ctive agencies injestab/- 
lishiiig working arrangeraeiits, policies and programs that will meet the criteria 
set for^th' in Se^ion C olf the staiidards portion of this document. It is likely 
that there idll havg bean previous contact and coopieratidn among at least some 
of the consortium participants in ^tude^t teaching arrangements, educational 
staff associate (ESA) interim proceduy^s, or informal plaxming activities by 
tha three^ agencies for one or" more particular role^br discipline categories. 
This being so, the overview of cooperative functioning by the three agencies 
might be. outlined as fol^lows: ^ , 

I> Existing patterns of cooperation under the 19.61 standards (student 
teaching, fifth-ypar advising, etc.) ^ . 

II. New patterns of cooperation developed informally through activities 
designed to test the principles of the Fourth Draft/ through 
activities that led to establishing iiterim proc-edures' for ESA 
tjertification, and through informal planning activities that* led to 
the decision to, form a consortium* v ' , , » 

- , • >^ " ' W* ' 

III. The first formal act of cooiterative functioning would be to 'file ' 
a lepter of intent xith the SPI.. c ♦ 

IV. The second formal act would be to establish a policy board for t{ie 
' consortia . , . 



V. 



After the letter of intent has been filed and a policy board - 
established, coopera,tive. activities at .Level (Mie, Level two, and 
Level three would continue, simultaneously as follows; . 



LEVELS CF GOOPBRATICN 



Level One. 

Program Planning Activities 



Level Two Level TBiree • - *^ 

i^olicy Board Activities ^ ^l^nentation Activities 



Basically informal. 

Initiated by any agency. 

Ocvemed by policies of ' 
the consortium in regard 
to parity in participa- 
tion, procedures, 'basic 
requifrements, etc. 



Meets all requireiDents of 
• 1971 /sriterlA (Sec. 3) 

Establishes policies gov- 
erning coneortiuaL 
activities. 

Administers policies and 
procedures. 

Delegates responsibilities 
for implementation of 
programs. to consortium . 
agencies, and/or ..to sub- 
coimlttees in charge *of 
individual programs 



Follows Matrix for ^ 
assignment of 
responsibilities as 
presented, below or 
alternate arr^ange- 
ment agreed to by 
consortium 



*.fc«t»* ot program development will occur with{fr each of these icvels.Vf agency cooperation, ^^rhplententat ton problem** m*y bt? 

•itnese several (»hascs m program development are recogniied. for each may require different degrees of r</sponsi bl U t y anj 
' t ii on ttte p«rt of aqcnciej with{n Che consortium, the following Table oytline.s possible phases \n program development 

^ ~ TABLE I \ ]i • Initiate 

^ ^ P « Partrc^pate 
ACT! Vines AHQ HElATIONSHIPS AMONG CQNSOHTrWl AGENCigS ^ C « Coordtnate 



9' am 



tcvt I s 
i oi 

C<i{L>|icrol M*n 



Agency ftu^pon^fbi I < ties 



« a 
a w 



V Activities to be Accomplished 



OHSOftTlUM 
dftMAT ION 



Cooperat ion I s informal . The 
ini^tlative to begin may >e taken 
by any agency. Each jqency to 
be involved as soon as\ possible 
to ensure parity at the outset. 



li initiative comes from a' 
special interest group, that 
group should work through Its 
"parent" pqency. 



>TA8t »sm»^£ht or 



CfKjperal lOfi is formjl . The 
I ^policy board becomes responsible 
and accOur^table for all, phases 
of development 



1 ContSct ai r apr^roprl ate agencies. 
2. File letter of .Intent wilh"$PI. 



Establish a policy board, members of 
which are designated by ihcir agencies 
and understand perameters within whi<ch 
they may, function for that agency. 
Procedures for policy board actions 
and "decision-making are stated (voting. 
consensus, etc ). 



Agreed upon procedures are 

fpl lowed, cooperation is formal. 



Cooperation among those involved 
i«^ development of program com- 
ponents may be less formal, 
cooperation among policy board 
group will remain formal. 

Consortium agencies will pi'ovide 
as m^ch Input as possible into 
Phase IV activities. 



Formal request from policy board. 



Formulate and adopt poitc:e$ whic^ ^iM 
govern consortium and will ^ffect b6th '> 
development and implementation of 
programs. 

Designate special Interest groups which 
are to be involved in program dcvelooment. 
Ensqre ^hat resources are available to 
begin program' developirjent and facilitate 
program development activities 



V 



1. Develop rple definitions and competencies 
from which prdgracn components will emerge 
and prepare rationale. 

2.5pctermine entry level criteria. 

3. hake suggestions about and/or design 
Kearh ing experiences and contexts which 
will assist the candidate to develop, 
competencje In an individual i zed mander; 

U. {)etermine resources needed to accomplish, 
program objectives and enstire they are/ 

_ wi 1 1 be aval I able 



S6E and SP( arrange for site visits and 
program review*. 



St y> -- 
HPtEHEhTATlON 



the 



As programs are implemented 
policy board <*^dy assign 
coordinating responsibility foV 
given components to one of the 
cohsortiuim agencies. - 



(See examples of 
possible assign nents) 



1. Operat ional i ze selection criteria. 

2. Finalize and operational ize d4<t^tic 
and field program components for 

. preparatory, ini'tial, and/or continuing 
levels of preparation. 

3. Coordinate learning activities. 
^. Conduct learning experiences and 

evaluate Cdn4idate progress. 
3 Recommend f6^' cert i f I cat ion 



E^TiF iCATlON 



The policy board may take respon- 
sibility or it will assign 
responsioi ty to appropri ate 
agency (agencies). 



(See examples of 
possible assign)ti^ts) 



Kel at ionships for purposes of 
annual evaluations may be less 
fo^aJ'. Comprehensive evaluatioos 
will be formal with policy. board 
assigning agency responsibility 



SPI tissues ce^^ficates with appropriate 
endorsements. 



Arrange for annual and comprehensive 
program evaluations.* 



ERIC 



14G 

•X- 



Ttfe several phases of developme;it will, no doubt, o^rlap. The .attempt in the 
preceding discussion is to indicate the activities ^ich need to be accomplished 
and I3) suggest^ possible arrangement for participation of consortium agencies, 
the policy bo^ird, and the S^te Board of Education and/or the Superintendent 
of Public ^Instruction. > ^ 

Within this framework the ^olley^^i^d becmes the primary^ coordinating and 
decision-making tody, having the authority to formulate and adopt policy as 
well as to assign responsibility and accountability, for specific program com- 
ponents to consortium agencies. BxamiiJ.es of assignment of coordinating 
resjponsibility follows 



T - 



' EXAMPLE #i 



r 



. MATRIX FOR ASSIGNMENT OF RESP0WS3BILITIES 



Professional School- ■ Coilege or State 
Associations Organizations University Agency 



Patterns for Certifica- - ^ ^ ' 

tion, Program Approval Cooperating • Cooperating Cooperating Coordinating 
'and Granting of " 

Ceii'tificate - ' ' ^ ' - , -7^ . 





Assignment 




Coordinating Cooperating Coop^ratiiig * 




Certif?.cate 



Cooperating . Cooperatinjg Cooperating 



Continuation of 

Professional 

Preparation 



Coordinating , Cooperating 



Cooperating Cooperating 



: ' EXAMPUS #? ' ■ , - . 

ASSIQNMEMTS OF COORDIMTIMQ RESPOWSmiLin IN PROGRAM DEVELOPMEtn'; 

\ " : ' t^fe' vT: Vll . and 7ni ' 

(Assignments to be made by Policy Board) 



. PHASB VI ~~ Finalize aiid opera- - Coordinate/conduct . Assess Candidate , 
PROGRAM 'tionalize 'Program' ~ Learning * ■ for t, 
HffLBMENTATION Components ^ Experience - Certification ,r 





Prep 


Init 


Cont 


Campus Field 


I'rep iniu 


UOIXu 


Professional 
Assopiation 


P 


P 


, C 


P - -P 


p • p 


p' 


School 

Organization ^ ' 


P * 


P 


P 


' P C 


' p . - ' p' 


p' 


College/ 
University 


C 


C 


P 


C P 


^ c & ^ 


p 


Policy Board 




■' P 




^ . P J 


p p 


c 


State Agency 
















' ; 












PHASE vrr 




Recommendation 


Isauanoe * ^ 






CEBTIFICATION " 


Prep 


Init 


Cont 


Prep Init Cont ^ 






Professional 
Association 


P 


. P 


I 








School 
OTRanization 


P 


• P 


P . 


\ 


I « Initiate 


College/ 
University 


'C&I 


C&J 


P ■ , 


t:^ — 


P ^ Participate ,^ 


Policy Board 


. P 


P 


.C&I 








State Agency 








c c. c 




















PHASE VIII ^ 
PROQRAM 




Annual ' . 


Comprehensive 




♦* 


EVALUATION . . 


arrange 


corfduct 


arranffe conduct 







Professional . . \ 

Association P^ C " P • P 

School ^ 7 ■ ~ 

Organization . P - P .- ' ^ I 

- College/ 

University P Pj P ^ 

■ ■ ^ ■ Policy Board I&C P I&C g 




' ^ ■ ■ ' APPENPn c y . ' 

APPLICABILITY OF GUIDELINES AflD STANDARDS TO PROFESSIQNAIi PERSONNEL IN VOCATIONAL 
EDUCATION, SPECIAL EDUCATION,. EARLY CHILDHOOD, AND COMMUNITY COLLEGES 

The responsibility for determination of standards of preparation for all elemen- 
tary and secondary school professional personnel rests with the State Board of 
Education* The responsibility for issuing all certificates rests with the' 
Superintendent of Public Instruction* 

■ • / ' . ' ' . ' ^ 

1. Vocational EducaMon . -V ^ 

Standards for preparation and/certification of vocational education personnel 
are developed by the Coordinajiing Council for Oci?upational Education as a 
part of the State Plan for- Vocational Education. The state plan is subject 
to' the approval of the State Board of Education as s^id plan relates to' 

• teacher preparation and certification. 

Vocational education persbnnel have been involved in development of these 

• guidelines and standards. The Coordinating Council for Occupational 
Education is currently engaged in a study of standards for prej)aration of 

.vocational education personnel. 

2.. Special Educatjoh 

These guidelines ^d standards; are relevant .to j)reparation and certification 
of^prsonnel serving in special education programs in the common schools. 
Plrsp%^l working in qther agencies which serve the handicapped may also wish 
. to use the guidelines' and standard's in^ developing preparation programs. ' 

3. Early Childhood Edtfeatipn ^ ' . * 

Preparation of teachejrs for young children may be included under tljese guide- 
...lihe3 and standards. For 5ome, years a state advisory committee on 'the 

preparation of teachers for yoitng children, ages 3-8 ^ has been concerned 
/VriLth development and ^.improvement of preparation programs* 

I4. " Commtmity Colleges - ' ' * 

Standards for^preparation an4 certification ojf community college professional 
personnel are de'iermined by tlie State Board for Community College Education. 

As noted in the gu.i^elinejs and standards^ community colleges may participate 
in programs preparing elementary and secondary professional personnel. 



'1/ Appendix C*ie Hot a part oJ^ regulations • 
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APPENDIX XII 



ESTIMATED BUDGEt . 
FOR 

FIRST YEAR OPERATIONS 



The following budget is based M^on a $15.00 per man-hour cost ..^....^ 
and estimated time-hour costs. The budget reflects esticoates for 
implementation the first year^. - ^l.oweyer^^jut 4p,e's' -^^^ hox^-.^._^ . 

much v.f the^ f in^ncial^ re^p^eisit^illty -may be absorbed. byr men&isr. _ 
institutions'. ' ' , ' 



9. 



.1'/ .r-;^.*A.. ./ 



PREPARATORY LEVEL 



Activity 



Predicted * 
Time Ranges 



Predicted 
Costs 



10. 



St;udent declares special 
ed as his major and is^ 
assign^ an advisor** 

Professional ^Advisor ^ 
assists student in plan- 
ning program 

.Processings PC Sign-Off 
Slips 

Professional Advisor 
supervises student's 
progjr^m . . • 



Prof e'sSi'onar Advisor meets 
"w^th trklnee'i-to revieif 
program and recommend to. , 

• .Review CoTnmittee*V ^-^ 

* ' i » . * 

Make 'Review Committee . 

. assignments (3-4' 'person 

' ^ cbmmit'tee?) ^ • * ' 

Process .information to 
committee' 

'• kevievfc 'Committeevprepar- 
ation ^mee^'nig 

• ^eviev: Committee 'dieets 
^*^ith candidate ' . ; ' ' \ \\ 

process Recommendation to 
dSPI N . 



11. 



12. 



Travel for Review '* 
Committee 

'Printing 



Committee Jmerab^rs 



»10 - 20 Hours 



IS - 30. Hours 



250 - 3^0 Vours, 
Based upoa^ 10% 
of student's'' 
estimated cl^ss • 
time predictions^' 

la.- 20* Hours 



5' - 10 Hours 



5 - 10; Hours 



12 - 17 Hours 



15 20 * Hours 



.5-10 Hours 



$ 150-300 

^ 225 - 450 ^ 
3,750" - 4,500 



150 ,300 



75 - 150- 



75 - 150 



180 - .255 



225- - 300 



75. 



- 150 



125 - 150> 



10 --20 



TOTAL ' 



32?..- 4^7' H^Sr^ 



§5,040 - 6; 725 



■INITIAL. .LEVEL ' - - - 



Activity 


Predicted 
Time Ranges . 


Predicted 
Costs 


1. 


Professional Advisor 
assists student in 
planning program ' 


10 - ^20 


Hours 


$ 150 


- 300 


2. 


Process PC Sign-Off Slips 


1? 30 


Hours 


225 


-"450 


3. 


Professional Advisor 
supervises student' s 
program ^ 


125 - 150 Hours 
Based upon 5% 
of student' s 
estimated class- 
time prediction 


1,875 


-■ 2,250 


4. 


Field experience super- 
vision 1/3 PTE 






5,000 


.- 6 ,000 




Professional Advisor meets 
with, trainee to review 
program-and recommend to 
Review Committee 


10 - '20 


Hours 

i 

/ 


150 


- 300 


6. 


Process information to 
•committee 


5 - 10 


Hours 


7.5 


- 1->U 


7. 


Keview Committee 
Preparation Meeting 


12-17 


Hours 


180 


- 255 

5 


8/ 


Review Committee meet:^ 
with candidate 


. 15-.-20 


Hours 


■225 


- 300 


9. 


Process Recommendations 
to OSPI 


' ' 5 -10 
■ . / 


Hour^ 

•V 


75 


- 150 ■ 


10. 


Travel for- Review ■ 
'Committee * - ^ 




■ \ 


125 


- 150 




Printing - 






- 20 


. xOTAL • , 


197 - 277 


Hours 


$8\Q90 


- 10,325 



CONTINUING LEVEL ^ 



Activity 


Predicted 
Time Ranges 


Predicted 
Costs 


1. 


Trainee applies to epter 
program and is assigned i 
an advisor 


i- 








Advisor meets with student, 
evaluates credentials, and 
plans program ^ 


i3 — nOUrs 

{ 


$ 225 - 


450 




Professional Advisor super- 
^vises student's program 


400 - 450 Hours 
uaseo upon xoa 
'of student *s 
estimated class ^ 
time • 


6,000 - 


6 , 750 


4. 


Field experience" super- 
vision' 1/3 FTE 




5,000 - 


6,000 


-5. 


Prof ess ioiial Advisor jmeets 
with trainee 'to review 
program arid reconmiend to " , 
Review Committee 


10 - 20 .Hours 


-150- 


300 


<; 
o • 


Ptop eiQQ 1 nTTnAt* i"on to 

committee 


5 -.10 Hours ^ 


75- 


150 


7. 


Review Committee 
Preparation Meeting 


12-17 Hours 


• t80 - 


255 


8. 


Review Committee meets 
'With candidate 


15 -!20 Hours 


225 - 


300 


■ 9. 


Process Recommendations 
to OSPI 


5-10 Hours 

, 0 


/ 75 - 


150 

* 


10. 


Travel for Revj,£3^' 
Committee , '^^ 




125 - 


150 


11. 


Printing 


* 


' 10 - 


20 


. . TOTAL 


462 - 557 Hours 


$12,065- - 


1A,525 



? 




MISCELLANEOUS ACTIVITIES 
FOR THE -FIRST YEAR 



Activity 


.Estimated 
. Cost - 


1. 


Workshop for Faculty and Staff 
2*0 people at $25/diem (2 days) 
Instruction - Consultants 


$1,000,00 
Ann nn 


2. 


Workshops in the Field for Consortium Members 
3 work$Hops at 1 day each — $150/workshop 


450.00 


3.- 


New In-service Class on Campus (1 credit) 

1/aO FTE. . ' ' 


' 1,700.00 


U. 


Printing Cop-fes of Consortium Plan 

Estimated request of 300 copies~$3/Gopy 


9M.00 


5. 


Quarterly Consortium Meetings \ 
$150/meeting ' - 


450.00 


6. 


Evaluation • . 

Committee of 3 for 5 days — $100/ day each 


1,500.00 


TOXAt^ 


$6,400.00 



